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PARTICIPANTS 
1 
INTRODUCTION AND LITERATURE REVIEW 
The proportion of the population in this country over 
the age of sixty-five has been steadily increasing during this 
century. In 1975, ten percent of the population was age sixty-
five or older and this is expected to increase to approximately 
twelve percent by the year 2000 (Brotman, 1977; Palmore, 1977). 
Although not universal, stereotypes and negative attitudes 
toward the aged are widely held by all segments of our society 
(Bennett & Eckman, 1973; Harris, 1975; McTavish, 1971). 
Consequently, society's esteem and respect for the aged is 
affected as is the individual person. 
The public's attitudes toward aging influence the status 
accorded the aged and the social roles that are available and 
accepted as valid for them (McTavish, 1971;-Ward, 1979). 
Unfortunately, aging is not highly valued in Western cultures; 
Butler (1969) describes American society as valuing "pragmatism, 
action, power, and the vigor of youth over contemplation, 
reflection, experience, and the wisdom of age" (p. 243). The 
result is that the aged are isolated and relegated to minor, 
inactive roles. 
Several results of these societal values are noted at the 
individual level as well. Attitudes toward aging may affect 
intergenerational contact and interaction resulting in the 
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loss of the older adult as an ally and resource for youth. 
Bennett and Eckman (1973) suggest: 
The short-range effects...may be to widen the 
gulf between young and old; the long-range 
effects may be to cause the young to dissociate 
themselves from their own aging, (pp. 575-576) 
This research project is an evaluation of an oral history 
program in which adolescents interview elderly people for the 
purpose of documenting their life histories. While schools 
have often encouraged reading and discussion about the aged, 
it is only within the last several years that programs have 
been developed to increase interaction between these two age 
groups (e.g., Butler, 1981; "Ending Isolation," 1981; Firman 
& Ventura, 1981; "A Sampling of NCOA Model Projects," 1981). 
The major goals have been to increase youth's awareness of 
aging, change their stereotypes and misconceptions about the 
elderly, and to foster the development of personal and 
mutually satisfying relationships. 
Before describing the research project in further detail, 
several areas of relevant research will be reviewed and 
synthesized. The literature on attitudes toward old people 
will be reviewed followed by a summary of the research on 
stereotypes and attitudes toward youth. Education and inter­
action programs in this area which have been empirically 
evaluated will then be described. The role of reminiscence 
in healthy aging will be evaluated and distinctions between 
reminiscence and oral history will be outlined. Finally, the 
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rationale for the present study will be discussed. 
Attitudes Toward Old People 
Research on attitudes toward old people has generally 
focused on one of two areas. The unit of inquiry or analysis 
has been either society as a whole or individuals and sub­
groups (McTavish, 1971) . The studies focusing on American 
society have looked primarily at the role of the media and 
communication in presenting and perpetrating stereotypes of 
the elderly (Hess, 1974). Older persons are underrepresented 
in television programs and most characterizations are minor 
roles. There appears to be some change in recent years with 
television programs devoting more time and attention to issues 
and problems in aging (Ward, 1979) . However, this trend has 
not carried over to television commercials. Francher (1973) 
discovered that the overwhelming majority of commercials were 
oriented toward the young consumer and used young actors or 
actresses to promote the product. He describes this phenomena 
as the "youth complex" which emphasizes the importance of the 
body, youth, and an active, impulsive life style. He believes 
the older adult is disenfranchised as a result of this emphasis 
on the desirability and excellence of youth and youthful 
activities. 
Several researchers have explored how aging and the aged 
are portrayed in literature. Magazine fiction in this century 
has shown a decline in the status of old age with the aged 
4 
relegated to minor roles or portrayed as pathetic, dependent 
individuals (Fischer, 1977) . Similar trends have been noted 
in studies of literature for children and adolescents (Peterson 
& Karnes, 1976; Seltzer & Atchley, 1971). The older adult was 
not underrepresented nor was the portrayal of aging primarily 
negative. Although explicit stereotyping was not found, the 
elderly were underdeveloped, restricted in their portrayals, 
and were largely peripheral to the main story. 
Humor is another medium for communication of cultural 
values and attitudes. Three studies of jokes found that the 
majority of jokes about the elderly convey negative, stereo­
typed views (Davies, 1977; Palmore, 1971; Richman, 1977). The 
negativism found in jokes about the aged was not found to 
prevail in jokes about children (Davies, 1977). Although the 
aged appear infrequently in magazine cartoons, a generally 
negative portrayal was found when compared to other age groups 
(Smith, 1979). Recurrent themes were sexual dysfunction and 
ultra-conservatism. Humorous birthday cards also take a 
predominantly negative view of aging with themes of physical 
and mental characteristics, age concealment, and age bound­
aries common (Demos & Jache, 1981). Age concealment refers to 
the practice of hiding or lying about one's true age. Cards 
containing messages about age boundaries suggest that once you 
attain a certain age you are now "old." An example illustrat­
ing this is the phrase: "over-the-hill at age thirty." 
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Although these studies do not offer definitive statements, 
they do suggest that the images of aging conveyed in various 
media are relatively negative. Also, the elderly are often 
treated as a nonexistent or insignificant group and have in­
frequent and limited portrayals in the media. The other unit 
of analysis in the research has been people's attitudes toward 
old people and the literature in this area will be discussed 
next. 
Numerous studies have evaluated people's attitudes 
toward aging and old people using a variety of instruments and 
samples (Bennett & Eckman, 1973; McTavish, 1971). It is 
difficult to draw general conclusions because the measurement 
instruments vary and, in several cases, the instruments con­
found attitudinal questions with factual questions (Brubaker 
& Powers, 1976). Furthermore, the subjects have consisted of 
college students or nonrandom samples of other populations. 
All of the studies have been cross-sectional (Bennett & 
Eckman, 1973). 
McTavish (1971) concluded that approximately one fifth 
to one third of all adults accept various negative statements 
or stereotypes about the elderly. Although the frequency of 
endorsement for any given item may vary, a negative stereo­
type of the aged does appear to be widely accepted in our 
society. McTavish states that; 
Stereotyped views of the elderly uncovered in 
various studies include views that old people 
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are generally ill, tired, not sexually interested, 
mentally slower, forgetful and less able to learn 
new things, grouchy, withdrawn, feeling sorry for 
themselves, less likely to participate in activities 
(except, perhaps, religion), isolated, in the least 
happy or fortunate time of life, unproductive, and 
defensive in various combinations and with various 
emphases. (p. 97) 
Instruments measuring just factual information about the aged 
find misconceptions and lack of knowledge with a variety of 
samples (Miller & Dodder, 1980; Palmore, 1977, 1980, 1981). 
It is interesting to note that the most frequent misconcep­
tions involve negative images of old people (Palmore, 1980). 
Biographical variables have been found related to 
attitudes to varying degrees. In general, most old people 
share the negative views of old age prevalent in our society 
(Bennett & Eckman, 1973; Harris, 1975; McTavish, 1971). 
Several studies suggest that the young hold strong negative 
attitudes (Collette-Pratt, 1976; Harris, 1975; Kastenbaum & 
Durkee, 1964), although other studies have found ambivalent 
or positive attitudes (Hickey, Hickey, & Kalish, 1968; Ivester 
& King, 1977; Thomas & Yamamoto, 1975) . There is conflicting 
evidence for sex differences and the effect of contact with 
the aged. Some studies find women to have slightly more 
negative views toward the elderly while other studies find 
men to have more negative attitudes (McTavish, 1971) . Fre­
quency of contact with the aged has been found to be corre­
lated with positive attitudes in several studies (Naus, 1973; 
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Petty, 1977; Rosencranz & McNevin, 1969) while no relationship 
has been found in other studies (Chappell, 1977; Drake, 1957; 
Ivester & King, 1977). 
Studies with children and adolescents have not uniformly 
revealed negative attitudes toward the aged. Kastenbaum and 
Durkee (1964) found adolescents to have negative attitudes 
toward the aged. They viewed old age as unpleasant, risky, 
and having little positive value. In another study, pre-
adolescents and adolescents viewed older adults more negatively 
than younger adults (Hickey & Kalish, 1968). 
Young children also appear to have incorporated negative 
stereotypes of the elderly. In one study, elementary school 
children identified the oldest man in a series of pictures, 
described activities they could do with this person, and how 
they would feel if they were that old (Seefeldt, Jantz, Galper, 
& Serock, 1977). The children had negative views of the aged 
and offered physical and behavioral stereotypes including 
passive, helpless behavior as common in old age. 
Hickey, Hickey, and Kalish (1968) had third grade students 
write short papers about old people. They found the children 
to have ambivalent attitudes. There were frequent descriptions 
of ambulatory problems and a general feebleness or fraility in 
old age. There was a tendency for the older adult to be 
described as either very, very nice or as very mean and 
unfriendly. Lane (1964) found adolescents to have attitudes 
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of tolerance rather than acceptance of the aged. 
However, two recent studies using large samples have 
found positive attitudes. Ivester and King (1977) found 
positive attitudes toward the aged with a sample of rural 
adolescents. Age and contact with grandparents were unrelated 
to attitudes. Thomas and Yamamoto (1975) found adolescents 
were able to accurately identify the ages of three men in 
photographs. The stories they wrote about each photograph 
were superficial but revealed an understanding of the life 
cycle. The adolescents also rated three age groups on a 
semantic differential. Old people received the highest rating 
for any age group on the evaluative dimension. It was only 
on the activity-potency dimension that the adolescents had 
slightly negative ratings for old people. The overall choice 
of preference for the age groups was the young person, fol­
lowed by the old person and last the middle-aged person. 
The largest, most complete study of attitudes and 
perceptions of old age using a stratified random sample was 
conducted by Harris (1975) on the behalf of the National 
Council on Aging. The public recognizes that people over 
sixty-five represent a larger percent of the population 
today and that they are healthier and better educated than 
two decades ago. The public views the aged as leading 
sedentary, isolated lives with their time primarily spent 
watching television or "sitting and thinking." An enormous 
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discrepancy exists between what the general public considers 
problems for the aged and what the aged themselves report as 
personal problems. Negative expectations of old age are held 
by all age groups but the young have the most negative views. 
Surprisingly, older people have incorporated the stereotypes 
and myths of old age and consider themselves as being the 
exception to the rule. This is true both in terms of negative 
expectations of old age and problem areas defined for the aged. 
The above studies all assessed perceptions and attitudes 
toward old people in general. Several experiments using 
stimuli depicting a personalized, old person have obtained 
divergent results. Bell and Stanfield (1973a, 1973b) had 
college students listen to a tape-recorded interview with an 
individual identified as either age twenty-five or age sixty-
five. It was found that the older person was evaluated more 
positively than the younger person, although the differences 
were not large enough to be statistically significant. 
Weinberger and Millham (1975) had subjects read one of 
two autobiographies. In both cases, the autobiographies 
were identical but one was attributed to a twenty-five year 
old person and the other to a seventy year old person. The 
college students judged the older person to be significantly 
more self-accepting, better adjusted, more satisfied with 
life, and more attractive and appealing than the twenty-five 
year old. However, these same subjects had negative views 
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toward old age in general. 
How can people have negative attitudes toward old people 
and yet evaluate an older individual more favorably than a 
younger individual with identical characteristics? Crockett, 
Press, and Osterkamp (1979) attempted to .clarify these dis­
crepant findings. College students read an interview in 
which either a seventy-six year old or thirty-six year old 
widow discussed herself and her life. The older woman was 
rated significantly more positively than the younger woman 
even when her behavior corresponded to negative stereotypes 
of aging. The subjects' comments revealed that they perceived 
the older woman as being unique for her age. They described 
her as having a level of activity that indicated a high 
degree of involvement in life which deviated from the norm 
they expected for that age group. It appears that if the 
older person is mentally alert, socially active, or says 
things that are of interest to young adults this is considered 
unusual for that age group and the subjects rate the person 
more favorably than a younger person showing the same behavior. 
In summary, stereotypes and misconceptions about aging 
and the aged are widely held in our society. The elderly 
hold many of these same stereotypes of their peer group and 
consider themselves to be an exception to the rule. Similar 
rationales are espoused by college students in experiments 
where they evaluated a "personalized old" stimulus. They 
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consider this older person to be unique thereby rating the 
person more favorably than an identical description of a 
younger person. These findings, although limited in several 
ways, suggest that it may be difficult to change people's 
attitudes toward the aged since older adults not fitting the 
stereotype are often viewed as exceptional and deviating from 
the norm for the age group. 
Attitudes Toward Youth 
In sharp contrast to the burgeoning interest in attitudes 
toward old people, there is an amazing dearth of research on 
attitudes toward young people with, any age group. Although 
this fact has been bemoaned by several authors (Ahammer & 
Baltes, 1972; Auerbach & Levenson, 1977; Bengston & Kuypers, 
1971; Cryns & Monk, 1972, 1973), the call for'more research 
in this area has gone unanswered. If attitudes and percep­
tions are a deterrent to interaction and understanding 
between different age groups then it is important to assess 
stereotypes held by members of these groups — both young and 
old. 
Bengston and Kuypers (1971) argue that attributions about 
another age group are just as important as actual differences 
between the groups in determining intergenerational relation­
ships. In an exploratory study of college students and their 
parents, they found differences in ratings of family inter­
action. Parents overestimated the closeness of the family as 
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compared to their children. When asked if a "generation gap" 
exists, eighty percent of the students responded yes while 
only forty percent of their parents responded affirmatively. 
The two groups agreed that generational differences appear in 
primarily three areas: issues of values and morality, inter­
personal interaction, and age-status issues centering around 
responsibility and freedom. However, the importance placed 
on each varied by age group. Parents emphasized the breakdown 
in personal interaction focusing on personal habits and traits 
but the young people stressed the differences in values, life 
goals, morality, and politics. Therefore, attributions 
regarding sources of differences varied as did the belief in 
the existence of a "generation gap." 
The above study focused on parents and their young adult 
children. There have only been a few studies that have 
focused on intergenerational perceptions and stereotypes of 
young people with different age groups at large, i.e., outside 
familial relationships. Cryns and Monk (1973) studied 210 
men ranging in age from twenty-seven to seventy years old. 
The three age groups, young adult (27-39 years old), middle-
aged (40-59 years old), and aged (60-69 years old), used a 
semantic differential to rate three stimulus words. The 
stimulus words were "college students," "today's young 
people," and "our boys in Vietnam." "Our boys in Vietnam" 
was rated the most favorably by the subjects followed by 
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"today's young people" and then "college students." Age group 
differences were found with the aged most positive in their 
views followed by the middle-aged and young adults. The 
differences by age group were largely due to rating fluctu­
ations on the personal acceptability-unacceptability factor 
of the semantic differential. Since this study was done during 
the time of continuing American involvement in the Vietnam 
war, the ranking given to the three stimulus words is largely 
confined to that era and generalizations cannot readily be 
made. However, a finding of interest was that increasing 
adult age _ was related to more favorable and accepting views 
of young people. 
In another study using the same semantic differential 
format, these authors explored the effects of characteristics 
of the raters on evaluations of young people (Cryns & Monk, 
1972) . Aged males (60-68 years old) completed a life satis­
faction questionnaire and a short interview assessing the 
quality of their relationships with their children. Both of 
these characteristics had significant main effects for the 
dependent measure although there were no interactions. 
Positive filial relationships and life satisfaction were 
coupled with favorable attitudes toward young people. 
Only one study was discovered that compared actual versus 
perceived age differences (Ahammer & Baltes, 1972). Three 
groups of subjects, adolescents (15-18 years old), adults 
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(34-40 years old), and older people (54-74 years old), 
completed four scales of the Jackson Personality Research 
Form. They responded to the items under three conditions; 
personal desirability of the items, cohort desirability of the 
items, and desirability for a given age group. Although 
there were no objective age differences on the Autonomy and 
Nurturance scales, adolescents and adults misperceivéd the 
desirability of the items for older people. They judged 
Nurturance as more desirable and Autonomy as less desirable 
to older people than was actually the case. Adults also 
believed Autonomy was valued more by adolescents than was 
actually true. No differences by age group on the Affiliation 
and Achievement scales for perceived versus actual scores were 
found. It is interesting to note that while adults were never 
misperceived by the other age groups, adults had the highest 
rate of misperception. Moreover, the aged group did not mis-
perceive adults or adolescents regardless of the existence of 
objective age differences. 
Although there are only a few studies in this area, the 
results suggest that older people have generally positive 
views of young people. In fact, the data imply that they 
may view adolescents more favorably than young or middle-
aged adults. Attributions or misperceptions of other age 
groups have been proposed as important variables in inter-
generational relations. The results of one study, while 
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needing to be replicated and expanded, point to the accuracy 
of older people in assessing adolescents' and adults' values 
regarding certain characteristics or traits. 
Education and Interaction Programs 
Attitudes are acquired or learned in a variety of ways. 
Most people's attitudes are adopted from those accepted by 
significant others such as family and friends or those pre­
valent in the social mileau (Triandis, 1971). Although 
attitudes are less frequently formed by direct contact with 
the attitude object, when this occurs these attitudes appear 
tc be more intense. Education or increased knowledge about 
issues or people can also bring about attitude change. 
Triandis (1971) states; 
attitude change can occur by first changing the 
cognitive component (new information), the 
affective component (pleasant or unpleasant 
experiences in the presence of the attitude 
object), or the behavioral component (by norm 
change or legal imposition of behavioral 
changes). (p. 14 3) 
Intervention programs with young people have focused primarily 
on the former two methods to change attitudes and perceptions 
about old people. Education or classroom instruction either 
alone or coupled with interaction experiences have been the 
major approaches used. 
Colgan (1977) assessed the effect of a college course 
in gerontology on attitudes. He concluded that the course 
was mildly effective in bringing about positive shifts in 
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attitudes. The greatest change in attitudes was found with 
students who had prior experience with the aged. No relation­
ship between demographic variables and attitudes was found. 
In a program for junior high students, the impact of 
reading books about older adults was evaluated (Levine, 1978). 
During an eighteen week period, thirty books were made avail­
able to seventh and eighth grade students. They individually 
chose what books they would read and when. The teachers were 
not to discuss the books or moralize about the topic. A 
significant positive change in attitudes, as measured by 
Kogan's Old People Scale, was found for the experimental group. 
Discussion has been purported by many educators to add 
significantly to ones "book-learning" by further clarifying 
ideas and issues. The importance of discussion in a reading 
program for fifth grade students was explored by Schneider 
(1979) . Every day for three weeks teachers read sections of 
literature to the class where'the main character was an old 
person. One experimental group listened to the literature 
while another group had, in addition, discussion periods 
following the readings. A control group listened to a 
different category of literature with no discussion period. 
Analysis of the data revealed no overall significant 
differences for the treatment conditions. On only one of the 
three measures of attitudes was a positive change found and 
this was with the Reading group. There was no evidence of 
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attitude change in the Reading and Discussion group; the 
control group showed a significant decline in attitudes-
Although discussion has been found to be important and 
effective in many types of experiential education programs 
(Hedin & Conrad, 1980) , the effectiveness of discussion alone 
in bringing about attitude change in a traditional classroom 
setting was questioned by the researcher. 
There has been a growing interest in the negative stereo­
types of aging and old people commonly held by youth and the 
lack of contact between the two generations. In the last 
decade, many different types of programs were developed where 
interactions between young and old were fostered and supported. 
These programs have taken a variety of forms including escort 
services, hotlines, foster grandparents, legal aid services, 
home repair services, community education classes, drama and 
theatre productions, exercise classes, and visitation programs 
(e.g., Butler, 1981; "Ending Isolation," 1981; "A High School 
for All Ages," 1981; "The Learning is Mutual," 1981; "Project 
Independence," 1980; "Providing Legal Assistance," 1981; 
Saltz, 1971; "A Sampling of NCOA Model Projects," 1981; 
"Sharing a Home," 1981; Sorenson, 1980; Sparck, 1981; Whitley, 
Duncan, & McKenzie, 1976) . Although the variety and number 
of programs continue to increase and qualitative reports 
abound attesting to their success, the number of research 
studies is limited. The available research evidence assess­
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ing the impact and effectiveness of interaction programs 
will be reviewed. 
One of the longest-running projects is the Westwood 
program at the Veterans Administration Medical Center in St. 
Cloud, Minnesota which has sixth grade students interacting in 
a supervised program with long-term geriatric patients in a 
psychiatric hospital ("A School-Hospital Remotivation Program," 
1974) . The students meet with the patients twice a week for 
forty-five to fifty minutes per session. The program is 
based on four steps of remotivation therapy with the goal of 
increasing the patients' awareness and interest in their 
surroundings and other people. The students, in groups of 
two or three, rotate responsibility for leading group discus­
sions on one of six topics: socialization, self-appreciation, 
shared experiences, travel, community and current events. The 
program runs for sixteen weeks. 
An evaluation of the effectiveness of the program for the 
elderly patients was performed within a year of its inception 
(Thralow & Watson, 1974). Seventy-two male patients were 
paired by their scores on the Nurses Observation Scale for 
Inpatient Evaluation (NOSIE) and then randomly assigned to 
the experimental or control group. NOSIE, remotivation, and 
morale self-evaluation scales served as the pre-post and 
follow-up measures. The overall score on the NOSIE was 
significantly higher eleven weeks into the program; however. 
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at the follow-up (one month after the program ended) the 
increase had been sharply reduced. Maintenance of changes 
on follow-up with the remotivation scale were found in the 
areas of relationships, travel, and hospital life. No 
significant differences in morale from pre-test to post-test 
or follow-up were found. 
The Veterans Administration Medical Center in Sepulveda, 
California has had a similar program for the last five years 
using local high school students. The program has expanded 
to include three high schools highlighting its success 
(Chalfant & Wallach, 1979). No evalution of the impact of 
participation on the high school students besides their 
qualitative feedback has been done. A subsample of the 
nursing home residents participating in the program (Abrahams, 
Wallach, & Divans, 1979) was evaluated using the Sickness 
Impact Profile (SIP). The SIP is a fourteen scale 
questionnaire designed to explore the effect of physical 
illness on daily activities, psychosocial skills, and mental 
status. There was a significant reduction in the dysfunction 
scores on scales measuring social interaction, sleep and rest 
activity, and mobility and confinement upon completion of the 
program. A tendency for younger patients to improve more than 
older patients (age range was 62 to 99 years old) was found. 
Behavioral observations during the evaluation period found 
that patients showed significantly increased social inter-
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action even when the students were not present. 
Arthur, Donnan, and Lair (1973) evaluated a companionship 
program for nursing home residents. Ten undergraduate student 
volunteers visited thirty residents (15 male and 15 female). 
The Life Satisfaction Index-A (LSI-A) arid the Revised Social 
Dissatisfaction Rating Scale (RSDRS) were administered to the 
elderly residents as pre-post and follow-up measures. Two 
experimental groups were used one in which the aged person was 
visited for ninety minutes per week by one volunteer during 
the ten weeks (sustained group) and the other where the aged 
participant was visited by a different volunteer each week 
(rotating group). A significant improvement in morale scores 
was found for those in the companionship program over those 
in the control group. The rotating group improved more than 
the sustained group. Personal adjustment as measured by the 
RSDRS did not change significantly. However, on a six week 
follow-up, the treatment groups seemed much improved on the 
RSDRS compared to pre-test levels. The rotating group 
improved significantly more in personal adjustment then either 
the sustained or control group. 
The above studies all utilized institutionalized of 
nursing home residents as the aged participants. The focus 
was on the impact of participation on the elderly participant 
rather than the young participant. The results suggest that 
participation for institutionalized elderly results in short-
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term and, in some cases, long-term positive benefits in a 
variety of areas. Only three studies were found where the 
effect of working with institutionalized elderly on the young 
participant was evaluated. 
In one study, three groups of high school volunteers 
visited institutionalized elderly (Reilley, 1977). One group 
was trained via an experiential method prior to a six-week 
visitation program with the elderly. The second group 
received no training prior to the visits, and the third group 
of seven students served as a control. No significant changes 
in adolescents' self-esteem or attitudes toward old people 
were found. 
Gordon and Hallauer (1976) evaluated a visiting program 
which used college students in developmental psychology 
classes. The students were registered in either the child 
development or adult development course. Field work in the 
visiting program was an option students could use in the 
child development course for extra credit. In the adult 
development course, participation in this program was one of 
several options available for completing the field work 
requirement. Consequently, there were four groups of students 
depending on the combination of course and choice of field 
work placement. The groups did not differ on pre-test scores 
for Kogan's Old People Scale. 
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No significant differences were found between the child 
development students involved in the visiting program and 
those who were not. Both groups of students in the adult 
development class showed significant positive attitude changes 
with the group participating in the visiting program having 
the largest increase. It appears that education in aging can 
alter attitudes but the combination of education and exposure 
to elderly people has an even greater effect. Although the 
majority of students were positive about their experiences 
and were willing to participate in the visiting program 
again (80%), the results obtained with the groups in the 
child development course suggest that experience alone may 
not be enough to change attitudes. 
The type of experience one has with the elderly can be 
an important factor. Exposure to grandparents and healthy 
aged community members has been found to result in more 
positive attitudes toward old people while contact with the 
aged in a hospital setting was related to more negative 
evaluations (Rosencranz & McNevin, 1969) . Hicks (1977) had 
four groups of college students participate in a ten-week 
program. One group only participated in the course on aging. 
Two groups participated in the course and, in addition, had 
a field work placement with one group working with nursing 
home residents and the other with healthy, aged community 
residents. The fourth group received no relevant course 
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work or field experience. The visitation experience with 
healthy seniors produced significantly more positive responses 
across the measures assessing attitudes. The students in this 
group were also the only ones indicating an increase in 
interest for working with the aged. The nursing home exper­
ience had no effect on attitudes. These results suggest that 
the nature of the visitation experience may be a critical 
variable and perhaps explains the conflicting findings 
reported in the literature. Unfortunately, this is the only 
study that has explored the differential impact of inter­
action with different types of elderly people — nursing home 
residents and healthy, community residents. There are, 
however, several studies that have looked at the effect of 
interaction with healthy seniors on young people's attitudes; 
these studies will be reviewed next. 
In one college course on aging, students were paired with 
an older adult (over the age of 60) who served as a consultant 
to them for the entire semester (Porter & O'Connor, 1978). 
They attended classes together and met at least one hour 
a week outside of class. The class met once a week for 
three hours with the first half devoted to lectures and films, 
followed by refreshments, and then small group discussions. 
The study of this program is unique because attitudes of 
both the young and old participants were considered. 
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Both groups of subjects completed pre-post test semantic 
differentials for the stimulus words "young people" and "old 
people." The two groups had similar pre-test mean scores for 
"old people." The consultants' mean score for "young people" 
was higher than the students' mean score on the pre-test. 
Both the students and consultants showed a significant 
favorable shift in attitudes toward "old people" by the end 
of the course. What is interesting to note is that partici­
pation in an education and interaction program on aging 
brings about a more positive view of "old people" by the 
aged participant. It is surprising that while interaction 
for the students results in attitude change about old people 
a similar attitude change about young people is not found with 
the elderly consultants. This can't be attributed to differ­
ences in satisfaction with the weekly visits since 88% of the 
students and 96% of the consultants rated the visits as very 
enjoyable. 
Several studies of interaction with adolescents and 
children have been done. Baggett (1981) found no attitude 
change with elementary students (kindergarten to third grade). 
The older person was to be a "special friend" to a child with 
weekly two hour visits. The findings suggest that even young 
children have assimilated society's stereotypes of the elderly. 
The lack of positive findings may be due to a variety of fac­
tors including the measurements themselves which focused on 
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older males although almost all the volunteers were older 
women, the scoring procedures which were criticized by the 
author for confusing factual information with negative 
attitudes, and, perhaps, most importantly, the ambivalence 
many teachers had about the volunteers' purpose and role in 
their classes. 
Hatfield (1980) evaluated an oral history program 
involving high school students who conducted life history 
interviews with elderly community residents. The program was 
designed to promote the students' psychological development 
while using an experiential education format. Three areas 
of psychological growth were assessed: attitudes toward the 
aged, moral judgement and reasoning, and ego development and 
functioning. Attitudes toward the aged were significantly 
more positive at the end of the program. Adolescents also 
showed a trend toward higher levels of moral reasoning after 
participation as measured by Rest's Defining Issues Test. 
The impact on adolescents' attitudes of a program involving 
education and in-depth interviews with elderly people was 
also assessed in another study. 
Trent, Glass, and Crockett (1979) randomly assigned 
4-H Club members to a control group or one of three exper­
imental conditions. Three types of experiences were provided: 
a series of six ninety minute seminars, in-depth interviews 
with an elderly person, or a combination of seminars and 
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and interviews. Attitudes were measured by Kogan's Old People 
Scale on pre-post tests. The influence of adolescents' 
attitudes toward life (Purpose in Life Test) on their views of 
the aged was also considered. Race and "purpose in life" were 
significantly related to attitudes on the pre-test. White 
subjects had more positive attitudes as did those adolescents 
who experience a greater sense of meaning in life. All three 
experimental groups had a- significant favorable attitude 
change by the end of the program. There were no significant 
differences in amount of attitude change between the three 
groups with all of them appearing equally effective in 
achieving this goal. Multiple regression revealed two 
variables related to changes in attitudes with participation 
in the educational programs the most influential followed by 
one's "purpose in life." 
The studies exploring the effect of interaction programs 
on young people's attitudes toward old people have generally 
yielded positive findings. Interaction with institutionalized 
elderly has not resulted in attitude change in two of the 
three studies reviewed. In the one study where positive 
findings were obtained, it was suggested that experience 
alone may not be enough to chaiige attitudes; the .greatest 
attitude change was found when education and exposure to 
elderly people were combined. The only study evaluating the 
differential impact of interaction with different types of 
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elderly people discovered that attitudes were positively 
affected by interaction with healthy, aged residents but not 
with institutionalized elderly. Interaction programs involving 
healthy, aged participants have found adolescents' and college 
students' attitudes toward old people to be favorably altered. 
It is important to note that the studies reviewed thus 
far have involved programs which were designed with the intent 
of increasing intergenerational contact and to bring about 
more positive, less stereotyped attitudes toward old people. 
An increase in frequency of contact alone often does not 
result in changed attitudes (Drake, 1957; Gordon & Hallauer, 
1976; Ivester & King, 1977) . Similarly, education on aging 
alone does not always result in changes in attitudes toward 
the elderly (Hicks, 1977; Hudis, 1974; Tuckman & Lorge, 1954). 
These findings should not be surprising considering that 
the quality and style of interaction are important factors. 
Amir (1969) discusses the importance of the conditions under 
which interaction or contact takes place. Although he reviews 
the research on the contact hypothesis and ethnic or race 
relations, much of the research on attitudes toward aging and 
the aged can be placed within this framework. According to 
Amir, contact may either increase prejudice or increase 
understanding ; 
The direction of change depends largely on 
the conditions under which contact has taken 
place: "favorable" conditions tend to reduce 
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prejudice, "unfavorable" conditions may 
increase prejudice and intergroup tension. 
(p. 338) 
Obviously, these interaction programs were planned with 
the hope of maximizing "favorable" conditions in an effort to 
breakdown negative stereotypes about old people. What then is 
the impact of increased contact between young and old people 
in natural, unplanned circumstances? Two studies have eval­
uated the effect of increased intergenerational contact where 
an intent to change attitudes was not formally present. 
Auerbach and Levenson (1977) evaluated college courses 
where elderly people were enrolled as regular students. The 
classes were humanities courses required for a degree. A 
random sample of classes having elderly students was selected 
for inclusion in the experimental group of the study. Young 
students in humanities classes not having elderly members 
constituted the control group. Young students completed 
Kogan's Old People Scale at the beginning and end of the 
semester. Experimental subjects' attitudes declined signif­
icantly; no change in attitudes was found with the control 
group. Eighty percent of the experimental subjects had 
positive attitudes at the start of the semester while over 
eighty percent of the young students had negative attitudes 
at the end of the semester. The young students complained 
that the elderly students spent excessive amounts of time on 
the course, brought up "irrelevant" life experiences in class 
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discussions, made little effort to interact with them, 
congregated around the instructor after class and, in 
general, appeared to be "apple-polishers." 
Amir (1969) reported that involuntary contact between 
ethnic groups was an unfavorable condition for increasing 
understanding or reducing intergroup tensions. Since the 
students did not have a choice in this contact situation, it 
may have adversely affected their attitudes. Amir also 
noted that contact that produced competition between groups 
strengthened negative attitudes. This appears to apply to 
this situation since young students felt disadvantaged by 
having less free time to devote to the course than the older 
students and considered this to be "unfair" competition. 
As part of a federally funded food project, approximately 
forty elderly people ate lunch in the school cafeteria with 
the students (sixth through eighth grade). The daily contacts 
lasted for two months before a separate dining facility was 
located for the adults. The entire student body completed 
items from the Tuckman-Lorge questionnaire which assesses 
perceptions of the elderly. The questionnaire was administered 
prior to the start of the program and one month after the 
daily contacts ended (Olejnik & LaRue, 1981) . A control 
group consisting of students in these grades at another 
school completed the same instruments. The control group 
had no systematic contact with the elderly in their school 
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during this three month period. Significant changes in 
attitudes toward old people were found for the experimental 
group. Changes were noted primarily on items dealing with 
physical characteristics and fears and concerns of the aged. 
Younger students and females showed greater positive shifts 
in attitudes. Unfortunately, attitudes were also changed 
about one's interest in further intergenerational contacts. 
Adolescents were less likely on post-test to agree that they 
like to be with old people or feel good when with them. 
The style and type of intergenerational interaction 
appear to be very important variables given the results 
of these two naturalistic studies. In one instance, 
competitive interaction seriously reduced positive attitudes 
toward the aged. The other study found favorable attitude 
change in some areas but at the expense of a decreased 
willingness to interact with the elderly in the future. 
Reminiscence and Oral History 
Gerontologists have become increasingly interested in 
the topic of reminiscence in the last twenty years. People 
have often observed the tendency of the aged to reminisce. In 
some cases, this has been seen as a way of sharing exciting 
stories with others, but, more commonly, reminiscence has 
been considered a "preoccupation with the past" and a sign 
of intellectual deterioration. In recent years, the positive, 
adaptive functions reminiscence may play in healthy aging 
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have become a topic of interest to researchers. 
Definitions of reminiscence have varied widely. Funk 
and Wagnalls Dictionary (1977) defines reminiscence as the 
"recalling to mind of past incidents and events" or "the 
narration of past experiences." Of the researchers who have 
focused on different types of reminiscing, three categories 
are often proposed (Coleman, 1974; Gerfo, 1980-81). Simple 
reminiscence is the recalling of past experiences. Informative 
reminiscence is recalling the past for the joy of telling it 
to others. This is akin to storytelling for the pleasure of 
reliving the experience or to entertain people. The life 
review was first proposed by Butler (1963) and entails an 
analysis and evaluation of past experiences. 
The concept of the life review (Butler, 1963, 1973, 
1980-81; Butler & Lewis, 1977; Lewis & Butler, 1974) had 
great heuristic value. It served to place reminiscence in 
the role of a constructive, adaptive process worthy of 
further research. Life review and reminiscence are not, 
however, equivalent terms. For Butler, the life review is 
a universal, spontaneous process that occurs in later life 
when one's vulnerability and the myth of immortality are 
personally recognized. It involves remembering past exper­
iences and, in particular, unresolved conflicts which are 
then reviewed and reintegrated. In many ways it involves 
"putting one's life in order." 
32 
Several researchers have found relationships between 
frequency of reminiscence and adjustment. High frequency of 
reminiscence, positive affect of reminiscence, and personal-
social adjustment have been found to be interrelated 
(Havighurst & Classer, 1972). However, the correlation 
coefficients while significant were at relatively modest 
levels. Lewis (1971) discovered that "reminiscers" were 
better able to cope with a socially threatening situation 
than "non-reminiscers." Reminiscing has also been associated 
with ego-integrity (Boylin, Gordon, & Nehrke, 1975). A 
relationship between negative affect and ego-integrity was 
found suggesting a life review process had occurred with a 
positive impact on psychological functioning. McMahon and 
Rhudick (1964) determined that non-depressed elderly rem­
inisced more than depressed elderly. Reminiscence was also 
found to be related to subsequent health. 
This proposed relationship has not received unequivocal 
support. Oliveria (1977) found differences in frequency and 
style of reminiscing but the aged were equally satisfied 
with their lives, active, and making plans for the future. 
Revere and Tobin (1980-81) found the aged to be more likely 
than middle-aged adults to be emotionally involved when 
reminiscing and to dramatize significant figures, often 
to heroic proportions. Although differences in style of 
reminiscing were found, this was not related to adjustment. 
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Individuals awaiting nursing home placement were more involved 
in reminiscing than aged community residents or long-term 
institutionalized aged (Liberman & Falk, 1971) . Frequency 
of reminiscence was unrelated to subsequent adaptation. 
Coleman (1974) found the life review to be beneficial to the 
older person who had an unsatisfactory past life but it was 
unrelated to present adjustment. 
Life review as a therapeutic technique with the aged is 
one of the most frequently discussed approaches in the lit­
erature (Knight, 1978-79). The usefulness of this method 
in a variety of settings has been reported (Ebersole, 1978; 
Lesser, Lazurus, Frankel, & Havasy, 1981; Lewis & Butler, 1974; 
Pincus, 1970) . In a study comparing a life review group with 
one having a "here and now," behavioral orientation, improved 
self-esteem, lower anxiety, and reduced somatic behavior were 
found for members of the "there and then" group (Ingersoll & 
Silverman, 1978). However, only the latter change was 
statistically significant. The authors concluded that the 
relative efficacy of the two methods remains questionable. 
The only study using a true experimental design with random 
assignment of subjects to groups and a control group was 
conducted by Perrotta and Meacham (1981-82). Reminiscence 
did not reduce depression scores nor did it result in 
improved self-esteem. 
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Unfortunately, the research in this area is so fraught 
with problems that no valid conclusions can be drawn. The 
most pressing problem is the lack of operational definitions 
of reminiscence or life review (Fallot, 1979-80; Gerfo, 1980-
81; Merriam, 1980). The relationship between memory and 
reminiscence has not been addressed. Furthermore, the issue 
of time and recollections of past experiences has not been 
adequately considered (Merriam, 1980) . What is defined as 
recent or remote past? How far back in time must the 
recollection go to be considered reminiscing? Cameron (1972) 
also points out that talking more about the past does not 
necessarily mean one thinks more about the past. 
Problems in research design and method abound in addition 
to the conceptual problems already discussed. The majority 
of studies are exploratory in nature and have small, nonrandom 
samples (Gerfo, 1980-81; Merriam, 1980). Moreover, the 
samples have been largely comprised of males (Fallot, 1979-80). 
The research instruments are often designed specifically for 
the study and have unproven validity. Ratings are commonly 
used but rarely is the reliability assessed by having multiple 
raters or judges (Perrotta & Meacham, 1981-82). There is a 
surprising lack of experimental design and use of control 
groups with nearly all the studies consisting of correlational 
research (Fallot, 1979-80; Perrotta & Meacham, 1981-82). 
However, the research has not involved naturalistic obser-
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vations since most consist of time-limited interviews 
specifically designed to elicit reminiscence (Cameron, 1972; 
Perrotta & Meacham, 1981-82) . 
Perhaps the most critical blow comes from findings that 
frequency of reminiscence may not differ across age groups. 
In an innovative, naturalistic study, Cameron (1972) asked 
almost 4000 people in three cities, "What were you just 
thinking about?" Adults were discovered to think most 
frequently about the present, followed by the future, and 
least about the past. The old were not found to think more 
about the past; a slight tendency to think less about the 
future and more about the present was noted. Giambra (1974) 
using a different approach and sampling method obtained 
similar results. These findings do not, of course, preclude 
differences in type or function of reminiscence but they do 
seriously question the assumption that frequency of remini­
scence increases with age. 
In the most methodologically sound study, Fallot (1979-80) 
found that female subjects reported changes in mood after 
extended reminiscing (one hour). Although it had a limited 
sample size, the study is noteworthy for using interviewers 
who were blind to the research hypothesis and for analyzing 
the effects of individual interviewer, sex of interviewer, 
and order of treatment (reminiscing or nonreminiscing in 
the first session) on the dependent variable. Self-ratings 
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of mood were obtained prior to and upon completion of each 
of the two interviews. Reminiscing was found to have a 
positive impact on mood with the following effects noted: 
reduced negative affects of depression and fight-flight; 
increased positive affects of elation and energy. There 
was no differential impact on mood for older or younger 
subjects which challenges the view that reminiscence is 
uniquely beneficial to the aged. 
In summary^ the research seriously calls into question 
the hypothesized increased frequency of reminiscence with 
the aged and any unique benefits it provides them. Fallot's 
study (1979-80) does point to some positive effects of 
reminiscing on mood but how long-lasting these mood changes 
are is unknown. The widespread attention given to reminis­
cence and the life review combined with current efforts to 
increase intergenerational contact have generated interest 
in oral history programs. Elliot Wiggington's successful 
use of oral history in Appalachia which resulted in the 
publication of the Foxfire series was another important 
influence (Safier, 1976) . The Foxfire series consists 
of several books documenting the history, traditions, life 
styles, crafts, songs, and literature of Appalachia. 
Oral history techniques have been used as educational 
tools in anthropology and English college courses (Myerhoff 
& Tufte, 1975) and for clinical assessment and training 
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programs for medical professionals (Harris & Harris, 1980-81; 
Kramlinger, 1976; Safier, 1976). Qualitative reports indicate 
that the elderly participants accrue substantial benefits 
from recounting their life stories. Increased social inter­
action and involvement, heightened self-esteem, and the 
organizing and unifying of life experience have all been 
reported as favorable outcomes (Baum, 1980-81; Lawrence, 1981; 
Myerhoff & Tufte, 1975). Students or young professionals 
benefit by gaining a broader perspective and historical 
viewpoint, learning more about aging, and developing a 
personal relationship with an elderly person (Myerhoff & 
Tufte, 1975; Safier, 1976). In the only research project 
on the effect of an oral history program on the interviewer, 
Hatfield (1980) found adolescents' attitudes toward the aged 
became more favorable and there was a tendency toward higher 
moral reasoning after participation. 
Baum (1980-81) maintains a clear distinction between 
what constitutes oral history versus rambling reminiscence. 
Oral history is foremost the collecting of historical 
information and only secondarily is it therapeutic. She 
contends that any "therapeutic" benefits obtained are in 
direct proportion to the seriousness and rigor of the 
historical effort. Oral history is not rambling story­
telling but planned interviews designed to obtain "accurate, 
perceptive, candid, evaluative, emotional accounts of past 
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events or ways of life" (Batim, 1980-81, p. 50). It is an 
excellent way to document one's experiences and wisdom and 
the final summary report is a heritage for one's family and 
future generations. 
The purpose of the present study was to evaluate the 
impact of participation in an oral histroy program on the 
adolescent and aged individual. Previous research evaluations 
of interaction programs have focused on either the young or 
old participant with only one exception (Porter & O'Connor, 
1978) . The programs involving institutionalized or nursing 
home residents typically focused on outcomes for the aged 
participants in personal or social functioning while programs 
involving healthy aged focused on the young participants' 
attitudes toward old people. The unique features of this 
study are the fact that both participants will be evaluated 
and that the elderly participants are healthy, community 
residents. Also, it is noteworthy that in past studies the 
focus has been on the stereotypes of the elderly held by 
youth, but not on the converse. In this study, stereotypes 
and attitudes of both the adolescent and the senior, will be 
evaluated. Furthermore, evaluation of changes in the 
personal and social realm will be made for both groups of 
subjects. 
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METHOD 
Research Design 
Campbell and Stanley (1963) describe quasi-experimental 
designs as those employed when the researcher cannot meet all 
the constraints a true experimental design requires. The 
foremost conditions which typically cannot be met are the 
subjects' random assignment to experimental groups or condi­
tions and/or the ability to randomize the subjects' exposure 
to experimental stimuli. Since adolescents voluntarily 
decide whether or not to participate in any given school 
course, a true experimental design with random assignment 
of subjects to experimental and control groups was not 
possible in this study. Therefore, a quasi-experimental 
design was selected. 
Given the constraints of this study, the nonequivalent 
control group design was selected based upon Campbell and 
Stanley (1963). This design uses existing assembled groups 
which do not, as the authors state, have "preexperimental 
sampling equivalence." This lack of random assignment to 
groups is problematic; however, they contend that the use of 
a control group, even a nonequivalent control group, sharply 
reduces the difficulty of interpretation of results which 
occurs when only a one-group pre-test and post-test design 
I 
I 
40 
is utilized. The greater the similarity of the comparison 
group to the experimental group in recruitment and organiza­
tion as corroborated by pre-test scores the more effectively 
it will serve as a control group. 
Program Description 
Saving Lives; An oral history program. This is a 
program in a Minneapolis high school where adolescents record 
and document the lives of older people. They discuss topics 
of concern to the aged population, make site visits to 
community programs, learn interviewing skills and how to 
establish rapport with an older adult. They keep a daily 
journal as a means to reflect on issues, ideas, and reactions 
to the course and events in their daily lives. The student's 
final project is a condensation of at least fifteen hours 
of interviews with an elderly person. The form of the project 
can be in writing, poetry, photography, painting, or drama. 
An outline of the course requirements is listed in Appendix A. 
Poetry class. The comparison group was selected from 
the same high school. Both are elective courses offered by 
the English department which are open to students from all 
grades. This is an introductory course and a major goal is 
for students to acquire an appreciation of poetry. They 
learn about poetic form and figurative language. Poems are 
analyzed and discussed; students also write reports on 
poets. For approximately two weeks, they write their own 
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poetry. 
Subjects 
Adolescents. There were 27 students in the oral history 
program with six of these students being recent immigrants 
from Southeast Asia. The Southeast Asian students responses 
were not included in the analysis of the data. Due to their 
difficulties understanding and using the English language, 
they had problems completing the questionnaires or misunder­
stood the instructions and gave multiple responses to items. 
In addition, four students completed the pre-test but were 
not available to complete the post-test questionnaire due 
to illness or having dropped the course (noncompletion rate 
of 15%) . Consequently, a total of 17 students were in the 
experimental group. 
There were 26 students in the poetry class. Two students 
were not available to take the post-test questionnaire; 
moreover, three other students had sufficiently incomplete 
data to be excluded from the sample (noncompletion rate of 
19%). Of the remaining 21 students, 17 were randomly 
selected for inclusion in the comparison group. 
The mean age for the experimental group and comparison 
group was 16.24 and 16.88, respectively. The groups were 
compared on the biographical variables and no significant 
differences were found (see Table 1). The groups were also 
similar in the number of students involved in work-study 
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Table 1 
T-tests Comparing Experimental and Comparison 
Groups on Biographical Variables 
Variable M SD df 
SEX 
AGE 
GRADE 
RACE 
GPA 
EXPTL 
COMP^ 
EXPTL 
COMP 
EXPTL 
COMP 
EXPTL 
COMP 
EXPTL 
COMP 
1.59 
1.52 
1.12 
.51 
.51 
,49 
3.82 1.07 
3.65 .93 
.3357 
16.24 1.25 -1.6702 
16.88 .99 
2.88 1.16 -1.2140 
3.29 .77 
1.53 .1.17 1.3318 
.5117 
32 7393 
32 .1046 
32 .2336 
32 .1923 
32 .6214 
Note. N=34 
Experimental group. 
Comparison group. 
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programs with 12 and 13-14 in the experimental and comparison 
groups, respectively. 
Elderly. Of the 22 seniors invited to participate in 
the evaluation project, 17 returned the pre-test questionnaires 
(return rate of 77%) . Two of these participants were recent 
Southeast Asian immigrants who had problems with the English 
language and their data was not included in the analysis. 
In addition, one senior participant, although asked to 
participate, did not get interviewed by the student and 
therefore was excluded from the study. The mean age category 
• • • • 
for the remaining 14 elderly participants was 71-75 years old 
with a standard deviation of 1.32 units (see the biographical 
questionnaire in Appendix L for the age categories used). 
Two participants who completed the pre-test were not 
available to complete the post-test; one had died and the 
other's questionnaire was returned in the mail with a note 
stating it could not be delivered or forwarded. Of the 11 
who returned the post-test questionnaire (return rate of 
58%), three were excluded from further study; one person had 
not completed the pre-test, and again the two Southeast 
Asian participants' problems in using English precluded the 
use of their data. As a result, a total of eight subjects 
completed both the pre-test and post-test questionnaires 
(completion rate of 42%). 
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Independent Variables and Measures for Adolescents 
Group and biographical variables. The major variable 
under evaluation was that of group membership. The adolescents 
in the oral history program were compared to those in the 
poetry class who comprise the comparison group. The effect of 
several biographical variables was also assessed including sex 
of subject, age, race, and school grade point average (GPA). 
The biographical questionnaire is shown in Appendix B. 
Prior contact with the elderly. Prior contact with the 
elderly was assessed by the questionnaire in Appendix C. The 
median score was used to separate adolescents into either the 
low or high prior experience group. Previous research suggests 
that this is an important variable to evaluate. Rosencranz 
and McNevin (1969) studied young adults (ages 17-21) and found 
positive attitudes toward the elderly as exhibited on a 
semantic differential were significantly correlated with prior 
experience with healthy aged. Naus (1973) used similar methods 
but found prior contact with the elderly only correlated with 
the instrumental-ineffective factor of the semantic differen­
tial. Petty (1977), using the Twenty Statements Test, also 
found prior contact to be related to more favorable attitudes. 
However, frequency of contact with grandparents has been 
found to have no effect on attitudes with samples of elemen­
tary students (Chappell, 1977), high school students (Ivester 
& King/ 1977), and college students (Drake, 1957). 
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Using social distance ratings, Kidwell and Booth (1977) 
discovered the greater the age differential between the 
subject and the age group to be rated the larger the reported 
social distance. Contact in the recent or distant past with 
members of this particular age group attenuated these feelings 
of estrangement and social distance. The results were similar 
for all subjects regardless of age group (subjects ranged in 
age from 18 to 85 years old). Attitudes were not directly 
assessed in this study, although there is a clear indication 
that one's willingness to interact with a given age group is 
affected by amount of previous contact. 
The findings of another study suggest that increased 
exposure to the aged may not result in changed attitudes 
toward them (Gordon & Hallauer, 1976). Although the students 
were interested in continued interaction with the aged, there 
was no significant change in attitude. The greatest changes 
in attitudes were found with college students who had a field 
experience with elderly people, in addition to course work 
on adult development. 
Exposure to the aged concomitant with course work in this 
area appears to be effective in changing stereotypes of the 
elderly. The effect of prior contact with a given age group 
may be more wide-ranging. Colgan (1977) discovered that prior 
contact with the elderly had an impact on how much a student 
gained from a gerontology course as assessed by attitude 
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change. Students having prior contact with aged adults showed 
greater positive shifts in attitudes than students who did not. 
These research results while not uniform suggest that 
individuals having higher levels of contact with the elderly 
have more positive attitudes toward them. Moreover, these 
individuals may gain the most, in terms of attitude change, 
from further experiences with the elderly and education in 
the field of gerontology. 
Amount of contact with elderly participants. Although 
quantity does not necessarily equal quality of time together, 
the actual number of hours the adolescents and elderly people 
spent together was to be documented in the adolescents' 
journals. However, the overwhelming majority of adolescents 
only sporadically reported length of contact, if at all. As 
a result, these data were not considered reliable and were, 
in fact, so incomplete as to be meaningless; they were 
dropped from the evaluation. 
Dependent Variables and Measures for Adolescents 
Empathy. A major goal of the program was to increase 
the adolescent's sensitivity and empathy toward the elderly. 
Several inventories or questionnaires are available which 
utilize a multiple-choice format where an individual selects 
the best response. Such an approach was not used in this 
study because the goal was not to increase the youth's 
ability to identify the most empathie response but rather 
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to increase the ability to generate a response which conveys 
one's understanding and caring to the elderly person. 
Consequently, the author developed a measure using 
cartoons that depicted six different situations (see Appendix 
D). The cartoons were selected to depict a variety of issues 
or situations that affect the elderly and may be discussed 
in conversations with others. These were: loss of a loved 
one, reminiscing and hobbies, loneliness, family relationships, 
health issues and community involvement. The circumstances 
of the situation were described in a brief sentence. The 
adolescents were to write their responses to the elderly 
person's statement as if they were personally involved in 
the situation. 
A one to five rating scale was developed to judge the 
level of empathy of each response. The criteria for each 
rating with examples of typical responses are listed in 
Appendix E. The subject's six scores were summed resulting 
in a total score ranging from six to thirty. Three judges 
independently rated the responses yielding correlations of 
.93, .88, and .89 indicating a high level of agreement and 
consistency in their ratings. The reliability of the scale 
was evaluated and a coefficient alpha correlation of .83 was 
obtained. 
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Personal development. It has also been asserted that 
adolescents gain confidence and increase their self-esteem 
from participation in experiential education programs. There 
has been verification of this in several research studies 
(Hedin & Conrad, 1980; Reiser, 1981; Rader, 1981). Therefore, 
it was considered important to assess self-esteem using two 
scales; Janis-Field Feelings of Inadequacy Scale and Self 
Assessment Scales. 
The Janis-Field Feelings of Inadequacy Scale focuses 
on self-esteem in actual social situations. It has been 
used extensively and research has found it to be a reliable 
and valid instrument (Robinson & Shaver, 1973). Split-
half reliabilities range from .72 to .88 and comparable 
levels have been obtained for revised and shortened versions 
of the scale. A ten-item scale was used in this study 
(see Appendix F). The items are those which had the highest 
inter-item correlations from the reliability research 
conducted by Skolnick and Shaw (1970). 
It was also considered important to assess an individual's 
self-esteem in a broader sense, that is, a person's general­
ized feelings about oneself. Norem-Hebeisen (1975, 1976) 
developed the Self Assessment Scales (SAS). Her conceptual­
ization of self-esteem included four dimensions: primary 
and conditional bases of self-acceptance, real-ideal 
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congruence, and self-evaluation. Items from nine other 
measures of self-esteem were selected that were appraised 
as representing these dimensions of self-acceptance. Factor 
analysis produced a four dimensional structure consisting 
of seven item clusters that were also congruent with the 
hypothesized construct. The item clusters were: Well Being, 
Being Known, Showing Feeling, Social Sources and Performance 
Sources (of self-acceptance), Real-Ideal Congruence, and 
Self-Evaluation. 
The scales were administered to groups of adolescents 
attending suburban high schools (N=396). Three factor 
analytic procedures were used (principal-axis, Rao canonical, 
and alpha factor analysis) and comparisons revealed very 
similar factor loadings for the items; thereby, suggesting 
the results were generalizable (Norem-Hebeisen, 1976). The 
factor structure was similar when data for males and females 
was analyzed separately. Cronbach alpha correlations 
ranged from .75 to .88. 
Validation studies have found increased positive self-
esteem with increasing age, openness to observation by others, 
and lower self-reported levels of stress. In a 1979 study, 
Ahlgren and Norem-Hebeisen found significant differences 
in self-esteem scores for run-away adolescents, three groups 
of drug abusers in various stages of treatment, and a 
"normal" public school sample. Discriminant analysis using 
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the self-esteem dimensions was able to separate all the 
groups. 
For the purpose of this evaluation project, items from 
the Well Being and Performance Sources subscales were selected 
(see Appendix G). Responses range from "Very True" and 
"Never True" with subjects' scores on the ten-item scale 
ranging from 10 to 50. The Well Being scale was selected 
because it "appears to function as a broad index of esteem" 
(Norem-Hebeisen, 1976, p. 562). Furthermore, Norem-Hebeisen 
(Note 1) suggests that this scale is typically the first 
subscale to show any change in self-esteem. The Performance 
Sources subscale assesses the degree to which one's self-
esteem is tied to how well one performs in various situations. 
Since the students in the oral history program typically have 
a wide range of abilities and degrees of prior success in 
the school system, it was thought to be important to 
evaluate how participation and successful completion of 
the program may affect Performance Sources of self-esteem. 
Social development. A major area of concern for teachers, 
adults, and society is the development of responsible behavior 
and attitudes in youth. This is also an area of prime 
interest for the employer of youth. However, there are 
few research instruments that assess the development of or 
changes in responsibility. 
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The Social Responsibility Scale (SRS) was developed by 
Berkowitz and Daniels (1964) and is probably the most widely 
used instrument. Limitations, however, are its tendency to 
to elicit socially desirable responses and its primary 
emphasis on attitudes (Conrad & Hedin, 1981) . The social 
desirability response set is a problem all assessment instru­
ments must contend with, but this has been expecially true 
of measures of the concept of responsibility (Stone, 1965). 
Berkowitz (1965) readily admits the problem and, in fact, 
anticipated that the SRS would be correlated with social 
desirability measures. As he points out, "The SRS assesses 
a readiness to do what is socially desirable, including the 
giving of socially desirable responses to opinion statements" 
(p. 757). 
In an attempt to circumvent this problem, Conrad and 
Hedin (1981) developed a new scale that focused more 
specifically on the dimensions of responsibility while 
attempting to limit social desirability response sets. 
Utilizing a format developed by another researcher in this 
area, their questions are posed as opposing alternatives 
which suggests that different attitudes exist and that both 
responses are acceptable attributions to make about oneself. 
For example, an item is posed as: 
Some teenagers would Other teenagers feel 
rather not present —BUT— comfortable presenting 
ideas in a group ideas in a group 
discussion 
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First, the teenager decides which of the two options is most 
true of himself or herself. Then, the adolescent checks one 
of two boxes depending on whether the statement is "almost 
always true for me" or "sometimes true for me." 
Their newly developed scale, the Social and Personal 
Responsibility Scale (SPRS) includes the dimensions of 
attitudes, competence, efficacy, and performance (see 
Appendix H). They contend that responsible behaviors or 
actions are contingent upon having a responsible attitude 
toward others in society, having the skill or competence to 
act on those beliefs or attitudes, and finally to believe in 
one's efficacy or ability to bring about changes in one's 
environment or social mileau. 
Validity and reliabiltiy studies have been started for 
the SPRS. Five judges independently determined the subscale 
category for each item with 92% agreement. Factor analysis 
S 
also substantiated item placement on the various subscales 
(Conrad, 1980)• In a national study of experiential educa­
tion programs, Conrad (1980), using Cochran's Q, obtained 
a reliability coefficient of .82 for the SPRS. Rader (1980) 
in a study of experiential education programs in Colorado 
Springs (N=101) found Cronbach alpha correlations ranging 
from .70 to .93 for the SPRS subscales. 
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The SPRS was used as a pre-post test measure in an 
evaluation of twenty experiential education projects across 
the country involving approximately 4000 students (Conrad 
1980; Hedin & Conrad, 1980). The students in experiential 
programs including action- and service-learning formats were 
found to develop more responsible attitudes and behaviors. 
In 21 of the 28 programs there was a positive change with 14 
of these found to be at a statistically significant level. 
In marked contrast, of the seven comparison groups, which 
consisted of students not involved in experiential programs 
but who were similar on biographical variables, six of 
seven showed declines in scores on the SPRS. The strongest 
increases for the experiential students were found on the 
subscales assessing one's sense of competence, duty and 
social efficacy. The major difference between the two groups 
was the greater duty and social welfare orientation of the 
students in the experiential programs. 
Attitudes toward the elderly. A second major goal of 
the program was to enhance the development of positive 
attitudes and beliefs regarding the elderly. The importance 
of using multiple measures to assess a given construct or 
area has been highlighted by Weinberger and Millham (1975). 
Consequently, three measures were used to assess the 
adolescents' attitudes toward the elderly. They were: 
semantic differetial, Kogan's Old People Scale, and Needs 
54 
and Concerns of the Elderly. 
The semantic differential was first developed by Osgood 
in 1957 as a means of measuring the meaning of an object or 
event to a person. A series of bipolar adjectives is used 
with subjects rating their responses to a stimulus word on 
a Likert rating scale from 1 to 7. It allows the researcher 
to measure people's emotional reactions to a concept or 
object. The semantic differential is a reliable and valid 
research instrument that is widely used to measure attitude 
change (Kerlinger, 1973) . 
Rosencranz and McNevin (1969) used the semantic 
differential to evaluate attitudes toward the aged. The 
scales were first compiled from lists generated by subjects 
of all ages. The subjects listed sets of bipolar adjectives 
that could describe characteristics or attributes of people 
of all ages. Two hundred subjects (ages 17-21) then used 
these scales to respond to three stimulus words of a male 
between the ages of 20-30, 40-55, and 70-85, respectively. 
Factor analyses were performed and on the basis of the 
results the instrument was reduced to thirty-two bipolar 
scales. 
The refined instrument was then administered to 
approximately 300 undergraduate students. They did not use 
the terms evaluative, potency, and activity as Osgood did 
in his earlier work but instead used terms they believed 
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more adequately described" the dimensions. The three factors 
were labeled as instrumental-ineffective, autonomous-
dependent, and person acceptability-unacceptability. A 
modified form of the scales developed by Rosencranz and 
McNevin was used in this study (see Appendix I)• 
Kogan's Attitudes toward Old People Scale (OPS) was the 
second instrument used to assess attitudes. The OPS consists 
of 34 items with half being negative statements about older 
people and the other half positive statements. Items are 
rated on a six point Likert scale with responses ranging 
from strongly disagree to strongly agree. The scale is 
usually scored separately for the positive and negative 
items. 
Odd-even Spearman-Brown reliability coefficients of .73, 
.76, and .83 were obtained for the negative subscale with 
the three groups of students comprising the original sample 
(Kogan, 1961). Coefficients for the positive subscale for 
these groups were .66, .73, and .77, respectively. The 
negative subscale items appear to have slightly higher 
reliability than the positive subscale items. 
McTavish (1971) reviewed the validity research of the 
OPS. Significant correlations with the original F scale 
of authoritarianism have been found with the negative OPS 
subscale. The correlations were less consistent for the 
positive subscale. Kogan (1961) reported significant 
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correlations between the OPS subscales and attitudes toward 
Blacks, other minority groups, and physically and emotionally 
disabled people. Significant correlations with Srole's 
Anomie Scale have also been found. Silverman (1966) found 
scores on the OPS correlated with subjects' willingness to 
interview "retired people." 
The OPS scale used in this study is shown in Appendix 
J. Four pairs of items from the scale were omitted from use 
in this study because they were deemed less relevant to the 
purpose of this study or for the adolescent sample. These 
items also had item-total score correlations that were among 
the lowest of all the items (Kogan, 1961). In addition, the 
wording of some items was slightly modified to make them 
more comprehendable to the adolescents and in keeping with 
their reading ability and use of language. 
The third measure assesses adolescents' beliefs regarding 
the needs and concerns of the elderly. Kilty and Feld (1976) 
compiled 35 statements that assessed opinions about practical 
aspects of life for the elderly. Elderly (60 years old and 
above, M=70) and nonelderly (18-59 years old, M=40) subjects 
were interviewed and their responses were factor analyzed. 
The responses were analyzed together and separately for 
each group. Four factors were obtained. The first factor 
was the same for both groups although some differences 
emerged on item loadings for the other three factors. The 
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researchers labeled the factors as General Entitlements for 
the Older Person, Societal Rejection of the Older Person, 
Entitlement to Remaining in the Community, and Reciprocity 
between the Elderly and the Community. 
A shortened and modified version of this scale is found 
in Appendix K. Items with the highest loadings on a given 
factor were selected. Some items while having moderate 
loadings on a factor were excluded because they were not 
relevant to an urban sample. A few items were slightly 
reworded to make them more understandable and clear to the 
adolescents in this study. The final version consists of 
a ten-item scale with six response categories. 
Independent Variables and Measures for the Elderly 
Biographical variables. Several biographical variables 
were assessed including" sex of subject, residence, age, 
race, marital status, and occupation (see Appendix L). 
The number of children, grandchildren, and great-grandchildren 
in the person's family was also considered. The participants 
specified how many of these descendants were adolescents. 
Prior contact with adolescents. The frequency of social 
contacts or visits with the younger generation was evaluated 
by the questionnaire displayed in Appendix M. This included 
contacts within and outside of the person's family. This 
questionnaire parallels the form of the one completed by 
the adolescents regarding their contact with the elderly. 
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Dependent Variables and Measures for the Elderly 
Life satisfaction and morale. In the oral history 
program, the adolescent will be interacting with one aged 
member of the community. While the major emphasis of this 
research study is on the consequences of participation for 
the adolescents, it was considered important to evaluate 
its impact on the elderly participant. 
The aged individ*' ' s morale and sense-of-well-being 
were important vaiab -s to consider for two reasons: . to 
assess changes brought about by contact with the youth and 
to assess the impact of these variables on the adolescent. 
It was conjectured that those aged subjects with higher levels 
of morale and life satisfaction may bring about greater 
changes in the adolescent's stereotypes and attitudes about 
the elderly. 
Two measures of general satisfaction and well-being of 
the elderly participant were used in this study. The Life 
Satisfaction Index-A (LSI-A) was first developed by 
Neugarten, Havighurst, and Tobin (1961). Five components 
were hypothesized: Zest for life. Resolution, Congruence 
(between desired and achieved goals), Positive self-concept, 
and Mood tone. Utilizing interview data from their detailed 
five year study of a healthy, middle class, aged, urban 
sample, they developed two self-report instruments which 
would assess life satisfaction replacing the interview 
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format. The LSI-A consists of 20 statements requiring an 
agree, disagree, or "?" response. Scores on the LSI-A 
correlated .52 with the interviewer's life satisfaction 
rating for the individual. 
The LSI-A has been used extensively and has been found 
to provide a reasonable estimate of life satisfaction in 
studies with large samples of rural, urban and small town 
residents (Adams, 1969; Neugarten, Havighurst, & Tobin, 1961; 
Wood, Wylie, & Seafor, 1969). Modifications fo the scale 
have been suggested with Wood, Wylie, and Seafor recommending 
a 13 item form of the scale which was named the LSI-Z. Adams 
(1969) suggested dropping two items resulting in an 18 item 
scale. He factor analyzed the scale and found four factors 
three of which were dimensions hypothesized by Neugarten, 
Havighurst, and Tobin (1961). The fourth factor was not 
labeled as it consisted of items of varying content with no 
clear interpretation apparent. 
The LSI-A (Adams modification) is found in Appendix N. 
This modified version has been found to correlate .989 with 
the original version (Lohmann, 1977) . The original version 
was scored with one point for each affirmative response 
yielding a possible range of scores from 0 to 20. Wood, 
Wylie, and Seafor (1969) suggested a modification to the 
scoring method by allotting two points for the "right" 
answer and one point for "?" or no response. Adams developed 
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a weighted scoring system whereby items were given weights 
according to their correlation with the life satisfaction 
factor. He found that this method did not significantly 
differ from the original scoring method with a correlation 
of .97 obtained and a correlation of .93 between the 
weighted system and the scoring modifications suggested by 
Wood et al. He concluded that the weighted system was not 
needed given the high correlation with the original scoring 
method. These results allow one to utilize the original 
scoring system with greater confidence in its validity. 
Consequently, the original scoring method was used in this 
study. 
The Philadelphia Geriatric Center Morale Scale (PGC) 
is a related measure that has generated a great deal of 
interest. It is a 22 item scale developed by Lawton (1972). 
The scale was constructed with the assumption that morale 
is a multidimensional rather than a unidimesional construct. 
In his original study, Lawton (1972) identified six factors; 
Attitude toward own aging, Agitation, Lonely dissatisfaction. 
Acceptance of status quo. Optimism, and Surgency. 
The PGC is unique in that it has been cross-validated 
with three other large samples of elderly subjects from a 
variety of settings including nursing homes, public housing, 
and community residents (Lawton, 1975; Morris & Sherwood, 
1975). These subsequent research efforts have not yielded 
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support for the original six factor solution obtained by 
Lawton. The results of the cross-samples analyses revealed 
three reliable factors which closely approximate three of 
Lawton*s original six factors. The three factors are: 
Agitation, Attitude toward own aging, and Lonely dissatis­
faction. The factors were found to be highly reliable 
attaining Cronbach alpha correlations of .85, .81, and .85, 
respectively. Lawton (1975) concluded that the scale should 
consist of 17 items and named this shortened version of the 
scale, the Revised Philadelphia Geriatric Center Morale 
Scale. 
There is some overlap in the item pool of the LSI-A 
and PGC. Lawton (1975) notes that some content of the LSI-A 
is related to the Lonely dissatisfaction and Attitudes toward 
own aging factors but not to the Agitation factor. However, 
the three factor solution Adams (1969) obtained with LSI-A 
does not directly compare* to the factors obtained in research 
with the PGC. It should be noted that the LSI-A items inquire 
more explicitly about positive affect than the PGC while 
also assessing the degree to which life goals have been 
attained to the individual's satisfaction. Although Lawton 
points out the distinctions between the two measures, research 
has found the LSI-A (Adams modification) to be highly corr-
lated with the revised PGC. The Pearson correlation obtained 
was .78 (Lohmann, 1977). 
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Both the LSI-A (Adams modification) and Agitation factor 
of the PGC were incorporated into this study. This decision 
was based on the relative brevity of the combined items, the 
resulting broader range of item content including assessment 
of both positive and negative affect, and unique factors of 
each scale that would allow for a more inclusive assessment 
of the elderly subjects' life satisfaction and morale. The 
items that were included in this 24 item composite are 
found in Appendix N. 
Attitudes toward adolescents. The elderly participants 
were- also asked to complete a semantic differential. The 
format was exactly the same as the one completed by the 
adolescents with only the stimulus word being changed to 
"teenagers." The elderly subject is also likely to have a 
stereotyped view of teenagers which hopefully will become 
more positive through contact with the adolescent. During 
the development of this program, workers in several community 
agencies for the elderly were consulted. A common statement 
was that many elderly are afraid of teenagers and distrust 
them. In fact, one agency unsuccessfully attempted to set 
up a late afternoon program and discovered that while many 
of the local elderly residents were interested in it, the 
vast majority of them were unwilling to attend since it 
overlapped with the time students left school for the day 
and they were afraid to be out during that time. 
63 
Program Evaluation 
Relationship inventory. A variable that may contribute 
to the impact of the program and degree of attitude change 
for the participants is the quality of the relationship 
established between the pairs of elderly and youth. Therefore, 
at the conclusion of the study, each of the participants 
completed a brief ten-item questionnaire regarding their 
perception of the relationship. In addition, two open-ended 
questions were used to solicit their comments on aspects 
they liked and disliked about the visits and interviews (see 
Appendix 0). 
Characteristics of experience. The adolescents also 
completed a program evaluation questionnaire (see Appendix P). 
The dimensions they rated were those which have been found 
in various studies of experiential programs to be frequently 
cited by parents, adolescents, and staff members as important 
program characteristics (Hedin & Conrad, 1980) . The students 
also gave an overall rating for the program and described 
components of the course they liked and disliked. 
The elderly participants responded to several questions 
regarding what they liked about their involvement in the 
program and whether they would consent to participate in a 
similar project in the future. Recommendations regarding 
modifications to the program were also solicited (see 
Appendix Q). 
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Teacher's evaluations. The typical measures of compe­
tence and achievement in the education system are, of course, 
grades. The teachers provided these data and furthermore, 
completed a questionnaire that described in more detail the 
adolescent's involvement and performance in the program (see 
Appendix R). Parameters that were evaluated included class 
participation, use of journal, and quality of assignments 
and final project. Interviews with the teachers also pro­
vided them an opportunity to discuss their perceptions of the 
program as a whole, areas of strengths and weaknesses, and 
changes in and benefits derived by the adolescents. 
Procedures and Survey Format 
The adolescents in both the experimental and comparison 
groups received the pre-test questionnaire booklet during 
the first week of classes and the post-test questionnaire 
booklet twelve weeks later during the final week of the 
trimester. Verbal instructions prior to administration of 
the pre-test and post-test booklets are shown in Appendix S. 
Their responses were anonymous but by use of a combination 
of first initials and birthdate it was possible to match 
subject's pre-test and post-test data (see Appendix T). 
The order of presentation of the various questionnaires is 
outlined in Table 2. 
After the adolescent selected an elderly person to 
interview for the oral history project, the name and address 
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Table 2 
Order of Presentation of Questionnaires to Adolescents 
"Secret Code" 
Biographical Questionnaire (pre-test only) 
Empathy Scale 
Semantic Differential 
Self-esteem Scale 
Attitudes toward Old People Scale 
Needs and Concerns of the Elderly 
Social and Personal Responsibility Scale 
Janis-Field Feelings of Inadequacy Scale 
Prior Contact with the Elderly (post-test only) 
Relationship Inventory (post-test only) 
Program Evaluation (post-test only) 
Program Characteristics (post-test only) 
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of this person was given to the teacher. The elderly person 
was then invited by letter to participate in the evaluation 
project (see Appendix U). Both the pre-test and post-test 
questionnaires were mailed to the participant with a self-
addressed, stamped envelope provided for returning the 
materials. The order of presentation of the questionnaires 
is shown in Table 3. 
Data Analyses 
Multiple measures of the dependent variables were used 
in this study. Researchers have pointed to the need for 
using multiple measures to assess a given construct {e.g., 
Weinberger & Millham, 1975), however, continued use of 
univariate statistics under these circumstances can be 
problematic. Specifically, the probability of committing 
a Type I error increases as the number of statistical 
analyses for the experiment increases (Leary & Altmaier, 
1980; Strahan, 1982). Therefore, the likelihood of commit­
ting a Type I error in this experiment with eight dependent 
variables was considered too high. Multivariate analyses 
were used because they allow for consideration of multiple 
dependent measures while holding the probability of making 
a Type I error to a minimum (Leary & Altmaier, 1980; Strahan, 
1982) . 
The dependent measures were grouped into two subsets, 
personal and social development measures and attitudes 
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Table 3 
Order of Presentation of Questionnaires to the Elderly 
Biographical Questionnaire (pre-test only) 
Life Satisfaction and Morale Questionnaire 
Semantic Differential 
Prior Contact with Adolescents- (pre-test only) 
Relationship Inventory (post-test only) 
Program Evaluation (post-test only) 
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toward old people measures. These two subsets were then 
analyzed separately using a 2 x 2 x 2 factorial MANOVA. 
Pre-test scores were analyzed to assess the equivalence of 
the experimental and comparison groups on the dependent 
measures. Difference scores for each measure were calculated 
by subtracting pre-test scores from post-test scores. The 
difference scores were then subjected to MANOVA. If a 
significant multivariate main effect or interaction was 
- obtained, the results of the univariate ANOVAs for each 
dependent variable were reviewed. If the ANOVA revealed a 
significant difference between the means, a post hoc analysis 
using Tukey's Honestly Significant Difference (HSD) test was 
performed to delineate which group means were significantly 
different. 
Correlation coefficients were calculated to evaluate 
the relationship between biographical variables of the elderly 
participants and their scores on the life satisfaction and 
morale scale (ISM) and semantic differential (Sem). Differ­
ences between those returning only the pre-test and those 
returning pre-post tests on biographical and dependent 
variables were assessed using t-tests. Changes in scores on 
the dependent variables from pre-test to post-test were also 
evaluated using t-tests. 
Another area that was evaluated was the impact of the 
relationship between the adolescent and elderly person on the 
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adolescent's beliefs and attitudes. Correlations were 
calculated between adolescents' difference scores and various 
elderly subject variables. In addition, scores on the rela­
tionship scale were correlated with several adolescent and 
elderly subject variables. 
The final components to be appraised were the program 
evaluations. An a priori t-test was performed to compare the 
experimental and comparison groups' overall course ratings. 
Correlations between these ratings and various other measures 
were calculated. An ANOVA of adolescents' program evaluation 
was made and a priori t-tests performed to assess differences 
between the adolescents' ratings of program characteristics. 
The relationship between biographical variables and course 
grades and teacher ratings for the oral history program 
was also analyzed. 
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RESULTS 
Attitudes toward Old People 
Pre-test scores» A MANOVA was performed on the pre-test 
scores for the measures assessing attitudes toward old people. 
The dependent measures were the semantic differential. Needs 
and Concerns of the Elderly, and the positive and negative 
subscales of Kogan's Attitudes toward Old People Scale (OPS). 
The results are listed in Table 4. There were no significant 
main effects. The interaction between the sex and experience 
variables was significant. Separate ANOVAs for the dependent 
measures revealed that there was a significant sex by 
experience interaction on the semantic differential (see 
Table 5). Tukey's HSD test for significant differences 
among means was performed to delineate the effect of these 
variables (see Table 6). There was a trend for inexperienced 
(low prior experience with the aged) females to have more 
positive attitudes about the aged than inexperienced males. 
In general, the pre-test scores were similar across the 
various independent variables. 
Difference scores. The major purpose of the study was 
to assess changes in attitudes as a result of participation 
in the oral history program. A MANOVA was performed to assess 
the effect of the independent variables on the difference 
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Table 4 
MANOVA of Pre-test Scores on the 
Attitudes Toward Old People Measures 
Source ^  Wilks' Criterion 
Lambda F E 
GP .81 1.34 .2866 
SEX .95 .30 .8732 
EXP .94 .37 .8296 
GP X SEX .75 1.84 .1564 
GP X EXP .76 1.84 .1549 
SEX X EXP . 66 2.96 .0414 
GP X SEX X EXP .78 1.60 . 2 0 7 9  
Note. df = 4, 23. 
The variable names and acronyms used in this 
table and all subsequent tables are: 
GP = Group 
SEX = Sex of Subject 
EXP = Experience with the aged. 
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Table 5 
ANOVA of Pre-test Scores on the Sematic Differential 
Source df MS F 
GP 1 155.56 2.18 
SEX 1 68.81 .96 
EXP 1 25.73 .36 
GP X SEX 1 155.58 2.19 
GP X EXP 1 72.82 1.02 
SEX X EXP , 1 376.16 5.26 
GP X SEX X EXP 1 164.62 2.30 
error 26 71.46 
* £ < .05. 
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Table 6 
Comparisons Among Mean Pre-test Scores by Sex 
and Experience on the Semantic Differential 
Source Differences Among Means' 
A 
(A) Male-Exp^ 
{M=66.43) 
(B) Female-Expg 
(M=72.25) 
(C) Male-Expg 
(M=76.13) 
(D) Female-Exp^ 
(M=77.18) 
B C D  
5.82 9.70 10.75 
3.88 4.93 
1.05 
^ Results of Tukey's HSD test for significant differences 
among means indicate that difference scores greater than 
11.44 are significant at the £ < .05 level. 
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scores for the attitude measures (see Table 7). No signif­
icant main effects or interactions were found. Although 
there were no significant changes in attitudes, comparisons 
of the experimental and comparison groups' mean scores on the 
attitude measures indicate generally positive attitudes 
toward the elderly (see Table 8). 
Personal and Social Development Measures 
Pre-test scores. The second major group of dependent 
measures assessed personal and social development. The four 
measures that were included in this category were the Empathy 
scale. Self-esteem scale, Janis-Field Feelings of Inadequacy 
Scale (JFD), and Social and Personal Responsibility Scale 
(SPRS). A MANOVA was performed on the pre-test scores to 
evaluate the effect of the independent variables on the four 
dependent measures (see Table 9). The sex by experience 
interaction was significant. There was also a trend toward 
a significant main effect for the sex variable. 
The only significant sex by experience interaction on 
the separate ANOVAs was found on the Janis-Field Feelings of 
Inadequacy Scale (see Table 10). Comparisons among mean 
pre-test scores were made using Tukey's HSD test (see Table 
11). Females with high experience were significantly more 
confident and comfortable in social situations than females 
with low experience. 
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Table 7 
MANOVA of Difference Scores on the 
Attitudes toward Old People Measures 
Source Wilks' Criterion 
Lambda F E 
GP .88 .79 .5428 
SEX .92 .49 .7441 
EXP .88 .78 .5472 
GP X SEX .89 .74 .5733 
GP X EXP .92 .53 .7150 
SEX X EXP .89 .73 .5824 
GP X SEX X EXP .81 1.37 .2750 
Note, df = 4, 23. 
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Table 8 
Pre-test and Post-test Mean Scores by Group 
on the Attitudes toward Old People Measures 
Variables Pretest Post-test 
scale item scale item 
mean mean mean mean 
Exptl 
Semantic ^ 75.59 4.72 80.35 5.02 
OPS (positive) ^  54.24 4.17 55.24 4.25 
OPS (negative) 50.12 3.86 53.29 4.10 
Needs & Concerns 44.35 4.44 45.23 4.52 
Comp 
Semantic 71.53 4.47 71.12 4.45 
OPS (positive) 52.88 4.07 52.29 4.05 
OPS (negative) 51.47 3.96 52.18 4.01 
Needs s Concerns 42.41 4.24 41.76 4.18 
Note. N = 17 for each group. 
^ Total scores could range from 16 to 112. Response 
categories ranged from 1 to 7 with higher values 
indicating more positive attitudes. 
^ Total scores could range from 13 to 78. Response 
categories ranged from 1 to 5 with higher values 
indicating more positive attitudes. 
Total scores could range from 10 to 60. Response 
categories ranged from 1 to 6 with higher values 
indicating more positive attitudes. 
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Table 9 
MAI^OVA of Pre-test Scores on the 
Personal Development Measures 
Source Milks' Criterion 
Lambda F E 
GP .74 1.98 .1318 
SEX .70 2.45 .0747 
EXP .92 .51 .7282 
GP X SEX .85 1.01 .4252 
GP X EXP .91 .55 .7038 
SEX X EXP .66 2.97 .0408 
GP X SEX X EXP .85 1.05 .4018 
Note. df = 4, 23. 
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Table 10 
ANOVA of Pre-test Scores on the Janis-Field 
Feelings of Inadequacy Scale 
Source df MS F 
GP 1 18.16 .71 
SEX 1 1.63 .06 
EXP 1 29.23 1.14 
GP X SEX 1 69.20 2.70 
GP X EXP 1 4.46 .17 
SEX X EXP 1 189.37 7.38 
GP X SEX X EXP 1 .08 .00 
error 26 25.68 
£ = .01. 
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Table 11 
Comparisons Among Mean Pre-test Scores by Sex and 
Experience on the Janis-Field Feelings of Inadequacy Scale 
Source Differences Among Means^ 
A B C D 
(A) Female-Exp^ 1.68 4.55 6.93 
(M=27.45) 
(B) Male-Expg 2.87 5.25 
(M=29.13) 
(C) Male—Exp^ —— 2.38 
{M=32.00) 
(D) Female-Expg 
(M=34.38) 
Results of Tukey's HSD test for significant differences 
among means indicate that difference scores greater than 
6.85 are significant at the £ < .05 level. 
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Although there was only a trend toward a significant 
multivariate main effect for the sex variable, the ANOVAs 
for each dependent measure were considered. Sex differences 
were found on the Empathy scale (see Table 12). Females' 
responses indicated more empathy and sensitivity toward the 
aged than did the males' responses (see Table 13). Similar 
results were obtained on the SPRS (see Table 14). Again, 
females had the higher mean score indicating a more socially 
responsible attitude-.than males (see Table 15). 
Difference scores. The MANOVA of difference scores 
indicated several significant effects (see Table 16). There 
was a highly significant group effect and sex effect. In 
addition, a significant interaction between the sex and 
experience variables was found. Significant main effects or 
interactions were obtained on each of the ANOVAs for the 
individual dependent measures. Therefore, each of the 
dependent measures will be discussed separately. 
The ANOVA for the empathy scale is shown in Table 17. 
There was a trend (p = .15) toward a significant main effect 
for the sex variable. Females generally showed greater 
improvement in active listening skills than did males (see 
Table 18). There was no significant group effect or sex by 
experience interaction. 
The results of the analysis for the self-esteem scale 
appear in Table 19. A significant main effect by group was 
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Table 12 
ANOVA of Pre-test Scores on the Empathy Scale 
Source df MS F 
GP 1 24.18 1.69 
SEX 1 90.71 
* 
6.34 
EXP 1 1.98 .14 
GP X SEX 1 .33 .02 
GP X EXP 1 33.92 2.37 
SEX X EXP 1 11.33 .79 
GP X SEX X EXP 1 1.66 .12 
error 26 14.30 
* £ < .02. 
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Table 13 
. Mean Pre-test Scores by Sex 
on the Empathy Scale 
Sex N . ,M SD 
Male 15 13.27 3.48 
Female 19 16.58 3.53 
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Table 14 
ANOVA of Pre-test Scores on the 
Social and Personal Responsibility Scale 
Source df MS F 
GP 1 28.97 .69 
SEX 1 222.93 5.27 * 
EXP 1 20.46 .48 
GP X SEX 1 5.09 .12 
GP X EXP 1 8.27 .20 
SEX X EXP 1 27.70 .66 
GP X SEX X EXP 1 22.68 .54 
error 26 42.27 
£ < .05. 
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Table 15 
Mean Pre-test Scores by Sex on the 
Social and Personal Responsibility Scale 
Sex N M 3D 
Male 15 58.33 6.48 
Female 19 63.26 5.78 
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Table 16 
MANOVA of Difference Scores on the 
Personal Development Measures 
Source Wilks' Criterion 
Lambda 
GP .53 
SEX .63 
EXP .96 
GP X SEX .99 
GP X EXP .80 
SEX X EXP .59 
GP X SEX X EXP .75 
5.13 
3.35 
. 2 2  
.05 
1.45 
4.00 
1.96 
E 
.0042 
.0265 
.9220 
.9949 
.2495 
.0131 
.1345 
Note. df = 4, 23. 
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Table 17 
ANOVA of Difference Scores on the Empathy Scale 
Source df MS F 
GP 1 
1—1 
.02 
SEX 1 17.55 2.18 
EXP 1 .34 .04 
GP X SEX • 1 .01 .00 
GP X EXP 1 6.22 .77 
SEX X EXP 1 12.06 1.50 
GP X SEX X EXP 1 4,17 .52 
error 26 8.06 
* 
£ = .15. 
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Table 18 
Mean Difference Scores by Sex on the Empathy Scale 
Sex N M SD 
Male 15 -.33 2.47 
Female 19 1.21 2.86 
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Table 19 
ANOVA of Difference Scores on 
the Self-esteem Scale 
Source df MS F 
GP 1 83.37 
* *  
7.71 
SEX 1 26.96 
*  
2.49 
EXP 1 .80 .07 
GP X SEX 1 1.57 .15 
GP X EXP 1 9.26 .86 
SEX X EXP 1 .03 .00 
GP X SEX X EXP 1 11.57 1.07 
error 26 10.82 
* £ < .15. 
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found and the mean difference scores for the experimental 
and comparison groups were evaluated (see Table 20). The 
adolescents in the oral history program had a higher mean 
score indicating increased positive feelings about themselves 
while the comparison group showed a decline in self-esteem 
of approximately similar magnitude. The data also reveal 
a trend toward significant sex differences (see Table 21). 
Males tended to gain more in self-esteem during the trimester 
than did females. 
Similar findings were obtained with the Janis-Field 
Feelings of Inadequacy Scale. While the previous measure 
assessed generalized feelings about oneself, the JFD assesses 
self-confidence in social situations. The results again 
indicate significant group differences and a trend toward 
significant sex differences (see Table 22). The experimental 
group made large gains in their self-confidence in social 
interactions while the comparison group had virtually no 
change in scores from pre-test to post-test (see Table 23). 
Although both males and females showed positive increases on 
this scale, males tended to gain more than females (see Table 
24) . 
The final dependent variable included in the MANOVA of 
the personal dependent measures was the Social and Personal 
Responsibility Scale. Several significant main effects and 
interactions were found in the ANOVA (see Table 25) . A 
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Table 20 
Mean Difference Scores by Group on 
the Self-esteem Scale 
Group N M SD 
Expt 17 1.29 3.39 
Comp 17 -1.53 3.08 
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Table 21 
Mean Difference Scores by Sex on the Self-esteem Scale 
Sex N M SD 
Male 15 .80 3.38 
Female 19 . -.84 3.50 
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Table 22 
ANOVA of Difference Scores on the 
Janis-Field Feelings of Inadequacy Scale 
Source df MS F 
GP 1 98.37 
* *  
9.75 
SEX 1 27.70 
*  
2.74 
EXP 1 7.50 .75 
GP X SEX 1 .22 .02 
GP X EXP 1 4.17 .41 
SEX X EXP 1 1.40 .14 
GP X SEX X EXP 1 6.83 .68 
error 26 10.09 
* £<.10. 
** £<.005. 
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Table 23 
Mean Difference Scores by Group on the 
Janis-Field Feelings of Inadequacy Scale 
Group N M SD 
Exptl 17 3.65 3.48 
Comp 17 .35 2.71 
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Table 24 
Mean Difference Scores by Sex on the 
Janis-Field Feelings of Inadequacy Scale 
Sex N M SD 
Male 15 2.93 3.69 
Female 19 1.26 3.25 
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Table 25 
ANOVA of Difference Scores on the 
Social and Personal Responsibility Scale 
Source df MS F 
GP 1 .70 .05 
SEX 1 95.78 6.70 
EXP 1 .91 .06 
GP X SEX 1 .06 .00 
GP X EXP 1 54.76 3.83 
SEX X EXP 1 229.76 16.07 
GP X SEX X EXP 1 102.92 7.20 
error 26 14.30 
* 2 < .01. 
** 
2 < .001. 
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significant main effect by sex was found with males having 
greater increments in their scores than females (see Table 
26). The females showed little change in social attitudes 
while males acquired more socially responsible beliefs and 
attitudes during the assessment period. 
The multivariate analysis revealed a significant sex by 
experience interaction (see Table 16). Of the individual 
ANOVAs reviewed, the only dependent measure found to have a 
significant interaction for these two variables was the SPRS. 
Comparisons for significant differences among mean scores were 
made using Tukey's HSD test (see Table 27). Inexperienced 
males advanced significantly more in the development of social 
responsibility than did inexperienced females or experienced 
males. 
Although there was not a significant multivariate inter­
action for the group, sex, and experience variables., a sig­
nificant three way interaction was found on the SPRS. The 
lack of a significant multivariate interaction would imply 
that this interaction on the SPRS should not be explored. 
However, the magnitude of the significance level suggested 
this may not be a spurious finding due to Type I error. In 
addition, previous research findings and formulations 
suggest that those with higher levels of experience with 
the aged may gain more from an educational or interaction 
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Table 26 
Mean- Difference Scores by Sex on the 
Social and Personal Responsibility Scale 
Sex N M SD 
Male 
Female 
1 5  
1 9  
2.93 
-.53 
5.48 
4.18 
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Table 27 
Comparisons Among Mean Difference Scores by Sex and 
Experience on the Social and Personal Responsibility Scale 
Source Differences Among Means^ 
A  B  Ç  D  
( A )  Female-Exp^ 2 . 9 4  5 . 0 2  8 . 3 5  
( M = - 2 . 6 4 )  
( B )  M a l e - E x p g  1 . 8 8  5 . 2 1  
( M = . 5 0 )  
(C) Female-Expg 3 . 3 3  
( M = 2 . 3 8 )  
(D) Male-Exp^ 
(M=5.71) 
^ Results of Tukey's HSD test for significant differences 
among means indicate that difference scores greater than 
5.10 are significant at the £<^.05 level. 
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Program than those participants having less experience. 
Therefore, given the exploratory nature of this study, a 
decision was made to evaluate the data for significant 
differences among means (see Table 28). The inexperienced 
males in the experimental group had significantly greater 
positive attitude change toward social responsibility than 
inexperienced females or experienced males in the exper­
imental group and inexperienced females in the comparison 
group. 
Elderly Participants 
A major area of interest was the impact of participation 
in the program on the elderly person. The relationship 
between biographical variables and scores on the two dependent 
measures was assessed (see Table 29). Life satisfaction and 
morale (LSM) was not correlated with any of the biographical 
variables. Similar findings were obtained with the attitudes 
toward teenagers as measured by the semantic differential 
(Sem) . There was a trend toward a significant relationship 
between the number of great-grandchildren and attitudes 
toward teenagers. The elderly participant who had more 
great-grandchildren tended to have more positive attitudes. 
The return rate for the pre-test was higher than that 
for the post-test. Comparisons were made using t-tests to 
see if there were differences on the biographical variables 
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Table 28 
Comparisons Among Mean Difference Scores by Group, Sex, and 
Experience on the Social and Personal Responsibility Scale 
Source Differences Among Means^ 
A B C D E F G H  
(A) E-F-Exp^ .42 1.17 5.17 5.92 6.42 6.92 12.17 
(M=-3.17) 
(B) E-M-Expg .75 4.75 5.50 6.00 6.50 11.75 
(M=-2.75) 
(C) C-F-Exp^ 4.00 4.75 5.25 5.75 11.00 
(M=-2.00) 
(D) C-F-Expg .75 1.25 1.75 7.00 
(M=2.00) 
(E) E-F-Expg .50 1.00 6.25 
(M=2.75) 
(F) C-M-ExPt .50 5.75 
(M=3.25) 
(G) C-M-EXP2 5.25 
(M=3.75) 
(H) E-M-Exp^ 
(M=9.00) 
Note. The following acronyms were used: 
E = Experimental group M = Male 
C = Comparison group F = Female 
^ Results of Tukey's HSD test for significant differences 
among means indicate that difference scores greater than 
10.54 are significant at the £ < .01 level. 
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Table 29 
Correlations between Biographical Variables 
and Dependent Measures on Pre-test 
Variable Dependent Measures 
LSM S em 
Sex .26 .32 
Age -.28 .19 
Marital -.39 .08 
Child .24 .06 
GChild -.02 .27 
GGChild .42 
* 
.51 
Teens -.14 .03 
Prior .00 .07 
Note. N = 14. 
* £ < .10. 
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between the elderly who returned the pre-test only and those 
who returned both the pre-test and post-test (see Table 30). 
The results indicate that the two groups did not differ in 
terms of the biographical variables. However, differences 
on the dependent variables for the pre-test were found 
between the two groups (see Table 31). The elderly returning 
only the pre-test had significantly higher morale and life 
satisfaction than those returning pre-post tests. The two 
groups had similar attitudes toward young people. 
Changes in scores on the dependent variables from pre­
test to post-test were also assessed (see Table 32). No sig­
nificant changes in attitudes toward adolescents were found, 
however, a trend toward lower life satisfaction on post-test 
was found. It is important to note that the sample size is 
limited and that no comparison group was used. Therefore, 
these findings must be viewed with extreme caution. 
Effect of Adolescent and Elderly Interaction 
A variable that has not been explored in previous 
research is the impact of characteristics of the elderly 
person on the adolescent in terms of personal development or 
attitude change toward the aged. Correlation coefficients 
between adolescents' difference scores on the dependent mea­
sures and biographical variables of the elderly were cal­
culated (see Table 33). Adolescents working with aged women 
had significantly larger increases in socially responsible 
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Table 30 
T-tests Comparing Elderly Returning Pre-post Tests 
and Pre-test Only on Biographical Variables 
Variable Means t E 
SR^  ^
Sex 1.50 1.50 .00 1.00 
Age 3.67 4.38 -.99 .34 
Child 1.83 1.62 .41 .69 
GChild 4.83 3.12 .95 .36 
GGChild .33 .25 .24 .81 
Teens 2.00 1.38 .55 .60 
Prior 10.67 9.63 .45 .66 
Note. The following acronyms were used: 
Child = # of children 
GChild = # of grandchildren 
GGChild = # of great-grandchildren 
Teens = # of grandchildren in their teen years 
Prior = previous contact with adolescents 
 ^SR^  = elderly returning the pretest only (N = 6). 
 ^SR2 = elderly returning pre-post tests (N = 8). 
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Table 31 
T-tests Comparing Pre-test Mean Scores on the Dependent 
Measures of Elderly Returning Pre-Post Tests and Pre-test Only 
Variable Means t £ 
SR^  SR2 
LSM 21.33 M 00
 
o
 
O
 
2.32 
in o
 
S em 90.50 95.50 -.74 
00 
Note. N = 6 for SR^ . 
N = 8 for SRg. 
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Table 32 
T-tests Comparing Elderly Pre-test and Post-test 
Scores on the Dependent Measures-
Variable Means t £ 
pre post 
LSM 18.00 16.75 -2.12 .07 
Sem 95.50 96.00 .20 .85 
Note. N = 8. 
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Table 33 
Correlations between Elderly Subject Variables 
and Difference Scores on Personal Development 
and Attitude Measures 
Difference Scores Elderly Subject Variables 
LSM Sem Age Sex Teens Prior 
Empathy -.19 .00 -.40 — .06 .31 .39 
Self-esteem .43 — .06 -.07 .08 -.31 -.10 
SPRS — .09 -.10 -. 16 
* 
.52 .13 
* 
-.62 
JFD -.18 .33 -.09 .29 -.32 -.30 
Semantic .37 .44 .13 
* 
.60 . 8 8  -.22 
OPS (positive) .17 .11 .29 
* 
.59 -.64 -.42 
OPS (negative) .03 .29 .23 .18 .13 .08 
Needs & Concerns .14 .31 .16 .11 .07 -.20 
Note. N = 14. 
* £ < .05. 
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attitudes and positive changes in attitudes toward old people 
than did the adolescents working with aged males. Also, 
greater improvement in socially responsible attitudes was 
found for adolescents working with the aged who had fewer prior 
prior contacts with adolescents, in general. No significant 
relationships between adolescents' difference scores and 
elderly participants' life satisfaction or attitudes toward 
teenagers were found. 
The adolescents completed a questionnaire regarding the 
quality of the relationship that had been established with 
the elderly person. Scores on the relationship scale were 
correlated with characteristics of the elderly participants 
(see Table 34). Adolescents working with older participants 
rated the relationship more positively. Life satisfaction 
and attitudes toward teenagers were not related to 
adolescents' ratings of the quality of the relationship. 
Correlation coefficients were also calculated between 
the relationship scale and difference scores on the personal 
development and attitudes toward old people measures (see 
Table 35) . No significant correlations were found with the 
exception of a trend for greater positive change in attitudes, 
as measured by Kogan's OPS, with more personal relationships. 
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Table 34 
Correlations between Adolescents' Relationship Ratings and 
Characteristics of the Elderly 
Variable Relationship Ratings 
Prior .18 
* 
Age -.58 
Sex -.06 
Teens .12 
LSM . 34 
Sem .17 
Note. N = 14 
£ .01. 
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Table 35 
Correlations between the Relationship Scale and 
Difference Scores on the Personal Development 
and Attitudes toward Old People Measures 
Variable Relationship Scale 
Empathy .3186 
Self-esteem -.1784 
SPRS -.1452 
Janis-Field -.0096 
Semantic -.1604 
OPS (positive) -.4174* 
OPS (negative) .1007 
Needs & Concerns -.1979 
£ < .10. 
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Program Evaluation 
Overall course rating. The students gave a "grade" for 
their respective courses using the categories of excellent, 
good, poor, and terrible. The two groups' ratings were 
compared using a t-test (see Table 36). The experimental 
group viewed the oral history program more favorably than did 
the comparison group view their poetry class. In fact, all 
of the students in the oral history program gave the class 
a rating of excellent or good. 
The course ratings were correlated with the biographical 
variables (see Table 37). No significant relationship between 
course ratings and biographical variables was found for either 
the experimental or comparison group. Furthermore, the 
experimental group's ratings were not significantly correlated 
with their final course grade. Therefore, the course was 
considered a good learning experience by the students regard­
less of whether or not they got an A, B, C, or D for a course 
grade. 
Since the major emphasis in the program was on completing 
an extensive life history review with an elderly person, it 
was possible that students' evaluation of the course could 
be greatly affected by the elderly persons they interviewed. 
Correlation coefficients reveal no significant relationship 
between course ratings and characteristics of the elderly 
participant (see Table 38). 
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Table 36 
T-test Comparing Mean Scores on Course Ratings by Group 
Group M SD t 
Exptl 1.41 .49 -4.96* 
Comp 2.18 .40 
* £<.001. 
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Table 37 
Correlations between Biographical Variables 
and Overall Course Rating 
Variable ^  Group 
Exptl Comp 
Sex 1 O
 
w
 
-.16 
Grade .30 .05 
Age .23 
O
 
t—
1 1 
Race -.07 -.12 
GPA .14 
1—I 
Course Grade .31 — — — 
Note. N = 17 for each group. 
^Correlation coefficients greater than or equal to .48 
are significant at the .05 level. 
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Table 38 
Correlations between Adolescents' Course Ratings 
and Characteristics of the Elderly 
Variable ^  Course Rating 
Sex O
 
O
 
Age -.05 
Teens w
 
o
 
Prior 1 o
 
r
fa
. 
LSM .11 
S em -.05 
-
Note. N = 14. 
^Correlation coefficients greater than or equal to .53 
are significant at the .05 level. 
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Characteristics of experience. The adolescents also 
rated the characteristics of their experience using a fifteen 
item scale. The dimensions were those found' in previous 
studies of experiential education to be cited as important 
factors by adolescents and adults. Mean ratings were calcu­
lated for each subject and an ANOVA performed on the scores 
(see Table 39). The only significant effect obtained was 
for the group variable. The experimental group (M=3.50) rated 
their experience more favorably than did the comparison group 
(M=2.73). 
In light of the exploratory nature this study and to 
provide information to modify and strengthen future programs, 
a priori comparisons were made between group means for the 
fifteen items. The results of the t-tests are listed in 
Table 40. The adolescents in the oral history program as 
compared to those in the poetry class, found the course to 
be more interesting and believed they were able to develop, 
discuss, and use their own ideas more often. They also cited 
the availability of the teachers for assisting them when they 
needed help. A trend was noted for students to interact and 
discuss their experiences with the teachers more frequently 
in the oral history program. They also tended to consider 
the tasks more challenging and pointed to the action oriented 
component of the program in actually doing things not just 
observing others. 
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Table 39 
ANOVA of Adolescents' Program Evaluation Ratings 
Source df MS F 
GP 1 4.87 
* 
4.37 
SEX 1 .37 .33 
EXP 1 .32 .29 
GP X SEX 1 1.89 1.70 
GP X EXP 1 .04 .04 
SEX X EXP 1 1.34 .12 
GP X SEX X EXP 1 2.30 2.06 
error 26 1.11 
* £ < .05. 
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Table 40 
T-tests Comparing Mean Scores by Group on 
the Characteristics of Experience Scale 
Item Means t 
Exptl Comp 
Adult Responsibilities 4.24 3.93 1.03 
Challenging Tasks 4.76 3.71 1.68 
Important Decisions 3.88 3.93 .14 
Talked with Teachers 3.59 2.93 1.74 
Talked with Friends 3.41 3.79 .98 
Ideas Ignored 1.53 2.92 3.4l' 
Interesting 4.24 3.50 2.00' 
Did Things Myself 4.12 3.50 1.72 
Enough Training 3.65 3.79 .39 
Clear Directions 3.71 3.50 .49 
Develop Own Ideas 4.24 3.36 2.08 
Talked with Family 2.77 3.21 1.18 
Explore Own Interests 4.06 3.71 1.10 
Never got Help 1.71 2.64 2.55 
Appreciated 3.94 3.69 .68 
* £ < .05. 
** , 
£ < .001. 
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Course grade. The distribution of grades for the oral 
history program is shown in Table 41. Course grades were not 
significantly related to any biographical variables (see Table 
42). However, high school grade point averages were signif­
icantly correlated with course grades although this accounted 
for only 25% of the variance in course grades. 
The teachers also rated the student's performance for 
each of the major requirements or assignments in the course. 
These ratings were summed and correlations between the total 
scores and biographical variables calculated (see Table 43). 
Again, the teachers' ratings were not related to any of the 
biographical variables. There was a trend toward a signif­
icant relationship between the students' ratings of the char­
acteristics of the program (Evalt) and the teachers' ratings. 
Students evaluating the characteristics of the program more 
favorably tended to obtain higher teacher ratings indicating 
better quality work in their projects and assignments. 
Qualitative Evaluations 
Adolescents. The adolescents' comments regarding the 
program and their visits with the elderly were solicited. 
The students consistently mentioned liking the individual 
pacing and style of work permitted in the course. The 
atmosphere and freedom in class were viewed positively. The 
other category of comments centered on the interviews with 
the elderly people. They learned much from the older adults 
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Table 41 
Frequency Distribution of Course Grades 
for the Oral History Program 
Course Grade N 
A 3 
B 7 
C 1 
D 3 
Incomplete 3 
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Table 42 
Correlations between Biographical 
Variables and Course Grade 
Variable Course Grade 
Sex 
-.17 
Grade .03 
Age .06 
Race .11 
* 
GPA .49 
£ < .05. 
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Table 43 
Correlations between Biographical Variables and 
Teachers' Ratings of Course Performance 
Variables Teachers' Ratings 
Age .24 
Sex .22 
Grade .20 
Race -.22 
CPA .31 
Overall Course -.03 
Rating 
Evalt -.45 * 
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and had enjoyed talking with them. 
While the structure of the course was seen as an advant­
age, it was also considered a limitation. Several students com­
mented on not getting their work done on time or starting late 
on their projects. This freedom in class appeared to be a 
two edged sword, for example, one student liked the "freeness 
in class" while disliking "not getting my work done." A 
couple of students thought the course was "kind of hard" 
while two other students disliked the rigid outline of dead­
lines and requirements. 
Dissatisfaction was present for two of the course 
requirements. Several students disliked keeping a personal 
journal either because it was inhibiting for them or too time 
consuming. In addition, a few felt uncomfortable tape 
recording their interviews. 
The adolescents had very similar comments regarding what 
they liked about visiting and interviewing the older person. 
They found the elderly participants to be interesting, 
friendly, and fun to talk with and they enjoyed getting to 
know them better. It appears that the conversations often 
became too one-sided from the adolescent's perspective. 
Several commented that the older person talked too much and 
as one aptly put it, it was "hard to get a word in edgewise." 
A few adolescents mentioned feeling uncomfortable or shy 
at the beginning of the interviews. 
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Elderly. The elderly participants were also queried 
about their perceptions of the interviews. They were very 
positive in their descriptions of what they liked about the 
adolescents' visits. They found the teenagers to be friendly, 
outgoing, fun, interesting, and courteous. 
Most of the elderly participants made no remarks about 
what they disliked about the visits with many stating there 
was nothing for them to list as they had no negative reactions. 
One person commented that it was very time consuming especially 
for the total number of interviews needed. Another person 
found that "sometimes she forgets" although this was not 
construed in highly negative terms as "that's what most 
teenagers do. They have so much on their minds these days." 
Finally, the only other comment was directed more toward 
herself than the adolescent when a woman wished she had been 
"more circumspect about a few comments." 
The elderly uniformly praised the program. They liked 
being able to talk with and develop a friendship with an 
adolescent. Both the project and adolescent were considered 
interesting and enjoyable. Several commented on the benefits 
of getting a teenager's view on things and feeling good about 
being able to help the adolescent. Only one person made a 
statement regarding what they disliked about the program. 
At times the questions were vague and unorganized during the 
interviews and it was suggested that the students get more 
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assistance from their teachers in this area. 
The aged participants were also asked about their will­
ingness to participate in a similar program in the future. 
Of the eight people who returned the post-test questionnaire, 
seven stated yes they would participate again. Their reasons 
included enjoyment in talking with young people, satisfaction 
in assisting the adolescent and being a friend to a young 
person. One person suggested that this would have to be in 
the near future: "Would be glad to but better hurry as I am 
86 years old!" The individual who did not want to participate 
again commented that "although I may be a loser in the end" 
prior commitments precluded future participation in the 
program. 
Several suggestions were made regarding additions they 
would like to appear in future program formats. These included 
included allowing for more two-way dialogue and conversation, 
scheduling a fun date of interest to both teenager and senior, 
and to provide for continuity in the relationship so it does 
not end abruptly. One person recommended that the tape 
recording of the interviews be discontinued. 
Teachers. The course started with films, lectures, and 
discussions and then students were allowed to use class time 
as they wanted and needed. The class was split into four 
groups with each assigned to one of the teachers. At the 
beginning the groups were organized and met on a regular 
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basis, however, there was very little interaction between 
the students within the group. The format was changed to 
one on one meetings between the student and teacher because 
it was deemed more expedient and productive than the former 
group meetings. The teachers found the students operated 
independently with little interaction with their peers. An 
exception to this was during the media workshops (photography, 
videotapes, and bookbinding) when students were more active 
and willing to assist each other. 
The open-endedness of the class was seen by the teachers 
to be troublesome for many of the students. The students 
did not know how to handle it with some assuming they would 
be able to get credit without doing anything. For others, 
it was extremely anxiety provoking. For the most part the 
students did not utilize time well during class and several 
were very late in starting their projects. 
The one regular, continuing requirement was that the 
students keep a daily journal and turn it in on a weekly 
basis. One teacher thought the students used the journal as 
just an assignment to be completed to compensate for having 
no assignments elsewhere. Another teacher did not agree 
with this pointing out that several students had used their 
journals as a personal, creative outlet. There was agreement 
that the teachers were unclear about what they expected from 
the journals and this added to the students' confusion. They 
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thought that in the future they would have the journal be 
private unless the student wanted to share part of it with 
another student or teacher. Furthermore, more emphasis would 
be placed on teaching the adolescents what a journal is and 
how it can be useful and beneficial to them as individuals. 
The final project was a documentation of a person's life 
story and was the culmination of the student's work during 
the trimester. This was not a traditional school project 
because it involved considerable time and effort outside the 
school day to work in the community setting. Many of the 
projects were excellent in quality of format and information. 
A booklet was prepared for publication and distribution that 
used photography and excerpts from several of the students * 
projects. 
In general, the teachers found that those with "good 
student" reputations did well in the course while those with 
"poor student" reputations did poorly. There were exceptions, 
however. Several of the students who had not historically 
done well in school, delivered something beyond the usual in 
their work in this class. There were some students who had 
good academic reputations and excelled in rote learning but 
found it difficult to creatively use the resources available 
in this course. They tended to constantly seek reassurance 
from the instructors that they had done enough work to get 
the grade. 
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An important quality developed by the program and cited 
by the teachers, was encouraging the adolescents to realize 
that they themselves were the most important resource for 
learning. Artificial distinctions between school material 
and life experiences were not made. The instructors tried 
to convey to the adolescents that what they brought to school 
was valid and important. In similar fashion, they were 
encouraged to recognize that they can learn from others 
including older people and relatives in their lives. This 
attitude appeared to carry over to family life as several 
adolescents shared more about their experiences in this course 
with their parents than they ever had before. 
While the instructors viewed the program as a success, 
there were frustrations in implementing the program. These 
dealt primarily with having to work within the school context. 
Scheduling was a big problem in that they were limited to a 
given time period and schedule by school requirements and 
programming. They also had to battle the adolescents' 
expectations of what school should be like. The traditional 
philosophy of how the school day should be structured and 
that one learns only from the teacher were difficult to 
change. 
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DISCUSSION 
Three research questions served as the focus of this 
study. One of the questions was concerned with the impact 
of participation in the program on adolescents' attitudes 
toward old people and personal and social development. 
Although prior research of intergenerational programs has 
typically focused on either the young or old participant, 
both participants were evaluated in this study. • Consequently, 
the impact of participation on the elderly person's attitudes 
toward young people and their life satisfaction and morale 
was assessed. Finally, since the major goal of intergerational 
programs is to. foster positive interactions and relationships 
between the two generations, the effect of the relationship 
on the adolescent was considered. A variety of variables was 
assessed to delineate any potential differential effects of 
the relationship. The results pertaining to each research 
question will be discussed separately starting with the impact 
of the program on the adolescents. 
One of the surprising findings was that changes in 
attitudes toward old people while generally increasing in 
a positive direction were not statistically significant. 
There was no significant multivariate effect for any of 
127 
the independent variables on the attitude measures. 
The Needs and Concerns scale showed little change from 
pre-test to post-test for the experimental group. This is 
perhaps not a startling finding given that the program did 
not discuss at length social issues and concerns of the 
aged. Furthermore, the interviews with the aged focused on 
documenting their life history and not their current problems 
and dilemmas. Although it is likely that the adolescents 
became more aware of concerns of the aged person, this did 
not result in changes in their already positive beliefs and 
attitudes about the needs of the elderly and society's 
obligations toward this age group. 
The other three measures assessed attitudes toward old 
people in general. The findings of previous studies have 
yielded mixed results. Hatfield (1980) in another study 
of an oral history program found significant positive changes 
in adolescents' attitudes. Several other studies have also 
found positive changes in attitudes after young people have 
interacted with healthy aged (e.g.. Porter & O'Connor, 1978; 
Trent, Glass, & Crockett, 1979). However, some studies 
(e.g., Gordon & Hallauer, 1976; Reilley, 1977) have not 
found significant changes in attitudes. 
The lack of change in adolescents' attitudes toward the 
aged in this study cannot be attributed to disappointing or 
poor relationships between young and old since the importance 
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and positive qualities of the relationships were consistently 
cited by the adolescents in their qualitative evaluations 
of the program. Some insight regarding this may be found 
in the experimental research on attitudes toward the aged 
where general statements or a specific stimulus were used. 
Several studies (Bell & Stanfield, 1973a, 1973b; Crockett, 
Press, & Osterkamp, 1979; Weinberger & Millhaiti, 1975) have 
found that people had negative views toward old age in 
general but gave high positive rating when evaluating a 
"personalized old" stimulus. The subjects had considered 
the older person as being exceptional and deviating from 
the norm for that age group. Similar reasoning may explain 
the findings in this study. Although the adolescents had 
good relationships with the elderly participants, this did 
not serve to radically change their attitudes toward old 
people in general. 
It is important to remain cognizant of the fact that 
the adolescents in this study did have generally favorable 
attitudes toward old people. The scores obtained were 
similar to those found in two recent studies with large 
samples of adolescents (Ivester & King, 1977; Thomas & 
Yamamoto, 1975) . Although there was room for improvement 
in the scores (i.e., there was not a ceiling effect), the 
lack of great change in attitudes should not be considered 
as a "failure" for the program. 
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The author has often been concerned that programs in 
this area have attempted to change negative attitudes and 
perceptions with perhaps an overly positive and equally 
stereotypic view. Olejnik and LaRue (1981) have voiced 
similar concerns. This is not meant to imply that the 
instructors in the oral history program presented misinfor­
mation or tried to present material in an unrealistically 
favorable manner. It is merely being suggested that the 
focus should be on the establishment of a meaningful 
relationship between the young and old person and in 
breaking down negative stereotypes that preclude interaction 
between these two age groups. As attitudes become more 
favorable and particularly more flexible, the person will 
be more willing to consider individuals on their own merit 
and not based on age. 
Several significant positive changes in the areas of per­
sonal and social development were found for the adolescents. 
Those in the oral history program showed significant gains 
in the area of self-esteem. They had greater self-confidence 
in social interactions and more positive feelings about 
themselves by the end of the program. 
Several factors are likely to have contributed to their 
higher self-esteem. The atmosphere and format of the class 
allowed for greater individual freedom than was usually 
found in other classes. The students also consistently noted 
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that they were able to develop, discuss and use their own 
ideas. They found the tasks challenging but they were able 
to use their own ideas in an effort to complete the tasks. 
The support they received from the teachers and the frequency 
with which they could discuss issues with them probably 
were contributing factors. Finally, the action-oriented 
features of the program served to advance their self-confi­
dence. They did not just observe others or talk about 
things but they actually did things themselves,. Many stated 
they were nervous about the interviews but they did overcome 
this and successfully complete the interviews. The fact 
that this project involved working in the community high­
lighted its importance and furthered their satisfaction in 
successfully completing the tasks. 
There were several significant main effects by sex on 
the difference scores for the dependent variables. Females 
tended to score higher on the pre-test for the Empathy scale 
than did males- They also tended to further improve their 
communication skills during the trimester while the males 
showed little or no change in this area. 
Sex differences were also present on the self-esteem 
measures. Males and females both showed increased self-
confidence, however, males had significantly larger gains 
than females. A similar trend was found in terms of 
generalized feelings about oneself. This pattern carried 
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over to the Social and Personal Responsibility Scale too. 
Again, although females tended to start higher than males 
on the pre-test, the males attitudes about responsibility 
showed further development while the females' attitudes were 
virtually unchanged. 
These results are difficult to interpret, however, the 
pattern is consistent and clear. With the exception of 
the Empathy scale, males had larger increments in the areas 
of personal and social development from pre-test to post-test. 
This cannot be explained by differing levels of satisfaction 
with the courses as there were no sex differences on the 
ratings of program characteristics. Sex of the student 
was also not significantly correlated with the teachers' 
ratings (for the experimental group). Although in some 
cases the females tended to score higher on the pre-test, 
a ceiling effect was not present for it was possible for 
them to increase their scores on the measures. Several 
possible reasons have been eliminated and one can only con­
jecture about potential explanations for this finding. It 
would be important to validate this finding in future 
research to exclude the possibility that it resulted from 
some unique features of this sample. 
Prior experience with the aged was the last independent 
variable to be evaluated. Previous research has not yielded 
uniform results with some studies finding no relationship 
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between prior experience and attitudes toward the elderly 
(e.g., Chappell, 1977; Ivester & King, 1977) and other 
studies finding a significant positive correlation (e.g., 
Naus, 1973; Petty, 1977; Rosencranz & McNevin, 1969). 
Furthermore, there was some data to suggest that those who 
had more prior experience gained the most from subsequent 
experiences or education in gerontology (Colgan, 1977) . 
Prior experience did not greatly influence the adoles­
cents in terms of attitude change or personal and social 
development. No significant multivariate main effects were 
obtained with either set of dependent measures. There was 
a significant multivariate sex by experience interaction 
for the social development measures. It was found that 
inexperienced males had larger positive gains in social 
responsibility than inexperienced females or experienced 
males. 
Although there was not a significant multivariate 
effect, the significant three-way interaction between group, 
sex, and experience on the SPRS was explored. Inexperienced 
males in the experimental group had dramatic increases in 
their scores as compared to inexperienced females or exper­
ienced males in the experimental group. 
Previous studies have focused solely on the effect of 
prior contact on attitudes. No significant effect on 
attitudes was found in this study. In terms of social 
133 
development, these results suggest that males lacking prior 
experience gain more from intergenerational contacts. These 
males in the experimental group showed tremendous gains in 
socially responsible attitudes and behaviors. Although the 
sample sizes in each category are limited, this finding is 
worthy of further exploration in subsequent research. It 
also suggests that the effect of experience should be 
assessed for other variables in addition to attitudes. 
The second research question focused on the effect of 
participation on the elderly subjects. Biographical variables 
were not significantly related to life satisfaction and 
morale or attitudes toward teenagers. Subjects returning 
only pre-tests were not distinguishable on the biographical 
variables from those who returned both pre-post tests. 
Attitudes toward teenagers were similar but those returning 
both sets of questionnaires had lower life satisfaction and 
morale. In addition, from pre-test to post-test there was 
a trend toward lower life satisfaction. 
The sample sizes are small and any interpretation of 
the results must be considered tentative. Moreover, a 
comparison group was not available and the limitations of 
a one-group pre-test/post-test design must be acknowledged. 
Given these qualifications, some tenative hypotheses or 
explanations will be discussed. 
Those returning both pre-test and post-test measures 
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had lower life satisfaction and morale and perhaps found the 
relationships with the adolescents especially rewarding. 
Consequently, they were more invested in returning both 
the pre-test and post-test. It is very clear from their 
qualitative comments that they enjoyed the visits with the 
adolescents and felt good about being able to help them 
with their projects. There was a tendency for lower life 
satisfaction on post-test which could be construed as indi­
cating a life-review process had occurred, however, this 
must be viewed as highly speculative. 
The elderly had positive attitudes toward teenagers 
with no change from pre-test to post-test. Porter and 
O'Connor (1978) obtained similar results in a study of 
elderly serving as "consultants" to college students taking 
gerontology courses. A self-selection process may be 
operating in that adolescents are likely to ask elderly 
people who they think like or accept adolescents. In 
addition, given the time investment needed for the interviews, 
the elderly adults are unlikely to consent to participate 
unless they have some positive regard for teenagers. 
Again, it must noted that these results are tentative 
and need further evaluation in subsequent research. Prior 
research has concentrated almost entirely on life satisfaction 
while ignoring other areas that may be impacted by inter-
generational contacts. The expanded range of variables 
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incorporated into this study is strongly recommended for 
future research. The elderly participants' response rate 
suggests that mailed questionnaires can be used effectively 
in evaluation projects of interaction programs. 
The final research question dealt with the possible 
effects of the relationship between the pairs of elderly and 
youth on adolescents' attitudes and personal development. 
This was deemed important because a major goal of interaction 
programs is fostering the development of good relationships 
between the two age groups; however, the impact this has on 
other areas has never been formally evaluated. 
No significant correlations were found between elderly 
participants' life satisfaction or attitudes toward teenagers 
and adolescents' difference scores. Similar findings were 
obtained with the adolescents' ratings of the relationships. 
It had been hypothesized that those elderly exhibiting higher 
satisfaction with life or having more positive attitudes 
toward teenagers would bring about more attitude change for 
the adolescents. It was also conjectured that adolescents 
might be able to establish better relationships with more 
"satisfied" and "accepting" elderly. The results do not 
bear this out; however, given a larger sample and greater 
variability in adolescents' and elderly subjects' responses, 
these may prove to be important variables. 
There was a significant correlation between adolescents' 
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ratings of the relationship and the age of the person they 
interviewed. Those who interviewed older subjects developed 
more positive relationships. Approximately 46% of the 
variance in the ratings could be accounted for by the age 
of the older adult. Given this finding, it is interesting 
to discover that attitude change and personal development 
were not related to adolescents' ratings of the relationship. 
Several biographical variables of the elderly partic­
ipants were better able to account for changes in teenagers' 
attitudes and personal development. Those working with • 
elderly who had low prior contact with youth had greater 
growth in social responsibility. This may be due to the 
added importance the contacts and relationship may have had 
for the elderly person. It was a less common occurrence and 
therefore was perhaps seen as more special. This attitude 
may have carried over to the student resulting in increased 
socially responsible attitudes. 
A consistent but surprising finding was that students 
working with aged women had larger increments in socially 
responsible attitudes and attitudes toward old people than 
those who worked with aged males. One might suggest that 
women in this age group were the primary caretakers in 
raising their children and therefore can relate to young 
people more than the men. However, this is not a very 
tenable solution since there was virtually no correlation 
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between the relationship ratings and sex of the aged person 
(r = -.06). Again, it would be important to see if this 
finding is replicated in future research. 
The lack of significant results with the relationship 
measure was unexpected. Although these findings could be an. 
accurate reflection of reality, it may be that the lack of 
significant results is due to the global nature of the 
scale which does not allow for finer discriminations. It may 
be worthwhile to develop a more elaborate measure that gleans 
more specific information about the qualities of the relation­
ships. This would allow one to more adequately assess the 
impact of the relationship on other areas of functioning. 
These findings taken in concert point to the positive 
benefits of the program for the adolescents. The results 
from the quantitative analyses highlight the growth in 
personal and social areas. Moreover, the qualititative 
reports illustrated the unique qualities and importance 
attached to the program by both adolescents and elderly. 
An action-oriented program that allows for reflection on and 
integration of one's experiences can have a positive impact 
on adolescents' psychological development. These results 
offer further support to the favorable findings obtained in 
other studies of experiential education programs (Conrad, 1980; 
Hatfield, 1980; Hedin & Conrad, 1980; Keiser, 1981; Rader, 
1981). 
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There were several strengths to this evaluation 
project. Multiple measures of the various constructs were 
used. In addition, multivariate statistics were used to 
analyze the data which allowed the Type I error rate for the 
experiment to be adequately controlled. The focus of the 
study was expanded to include variables that previous 
research had ignored. Studies in the past have focused on 
either adolescents or elderly subjects but rarely on both. 
Moreover, research with the former group had mainly been 
on attitudes toward old people while research with the latter 
group had focused on life satisfaction or social functioning. 
In this project, stereotypes and attitudes held by both 
groups were considered as were changes in personal and social 
functioning. Finally, the impact of the relationship on 
the adolescent in several areas was evaluated. 
As with any exploratory study, there are weaknesses. 
The subjects came from one community and the sample size 
was not large. The program was offered as part of the 
school curriculum and a different setting or format may 
yield different results. Some tentative hypotheses about 
the effect on the elderly subjects were made; however, the 
sample size was very small and the lack of a comparison 
group problematic. The next major step in research in this 
area would be to study several programs using multiple 
measures to assess differential impact of the programs. 
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The present literature documents positive benefits and 
changes but does less to point out what components of the 
programs were most important in bringing about the changes. 
An evaluation of several programs may aid us in delineating 
those common elements that are especially effective or 
productive in bringing about positive results for both 
young and old in intergenerational programs. 
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APPENDIX A 
OUTLINE OF COURSE REQUIREMENTS 
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Saving Lives: Requirements and Schedule 
Spring Trimester, 1981 
Course Requirements 
1. Taped interviews with a student, a family member, 
and a senior citizen (non-family). 
2. At least three hours of taped interviews. 
3. A daily journal (specific assignments to be 
announced, journals will be collected every 
Monday). 
4 . Two transcribed stories from interviews. 
5. A minimum of eighteen contact hours with senior 
citizens including person(s) interviewed. 
6. A final project based on interviews with a senior 
citizen (non-family). 
7. Participation in at least two community contact 
experiences (examples: Meals on Wheels, Congregate 
Dining, Edina Care Center). 
Due Dates 
March 17 — Student Interview 
March 30 — Family Member Interview 
April 6 — Identify senior for final project 
May 1 — Final project outline and three hours of tape 
May 29 — Final project due 
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APPENDIX B 
BIOGRAPHICAL QUESTIONNAIRE FOR ADOLESCENTS 
158 
INSTRUCTIONS: Please check the box that applies to you. 
3. Male ( ) 4. 14 year old 
or less 
Female { 
15 year old 
16 year old 
17 year old 
18 year old 
19 year old 
5. 9th grade 
10th grade 
11th grade 
12th grade 
6. White 
Black 
Asian American 
Native American 
Spanish sumaitie 
7. Are you an "A" student 
Between "A" and "B" 
"B" student 
Between "B" and "C" 
"C" student 
Between "C" and "D" 
"D" student 
Less than a "D" student 
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APPENDIX C 
PRIOR CONTACT WITH THE ELDERLY QUESTIONNAIRE 
160 
1. How many grandparents do you have living? Check all the items that 
apply. 
Mother's side of the family Father's side of the family 
grandmother: grandmother; 
grandfather: grandfather: 
NO grandparents living: 
(if so, go to item 3) 
2. How frequently do you have contact (visits, phone calls) with one or 
more of your grandparents? 
Several times a week Several times a year 
Once a week. Less than twice a year 
2 to 3 times a month 
3. Except for your grandparents, how frequently do you have contact 
(visits, phone calls) with someone over the age of 60? 
Several times a week Several times a year 
Once a week Less than twice a year 
2 to 3 times a month 
4. Except for grandparents, the person over the age of 60 I see most 
frequently is: 
Neighbor Nursing heme resident 
Relative other than Other (list it below) 
grandparent 
Customer or fellow worker 
at place where I work 
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APPENDIX D 
EMPATHY SCALE 
162 
INSTRUCTIONS: 
Look at each cartoon carefully and decide how you would respond if you 
were personally involved in it. Then write your answer in the space below. 
1. This is a neighbor woman you 
have known for a long time. 
How would you respond to her 
remark: 
We were -tyefKer "ftr 
over 9 ijeari , 
now he yn&. ^ 
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2. Mr. Davis is always talking about 
the past. Today he stops you to 
tell you a fishing story. How 
would you respond: 
164 
3. Mrs. Smith has been sick for 
several days. She is lonely and 
hasn't had anyone to talk to. You 
need to leave very soon as you are 
late for a meeting. You won't be 
able to see her again for several 
days. What would you do or say? 
165 
4. This is a friend who has 
come home with you to do a 
homework assignment. Grandma 
is angry. What would you say? 
WR 
X hope, ^ou, dor» 'i" 
p/«^ tkôse rfcordi 
loud rkat 'Ct 
driVei me oajf" oi 
the. house.. 
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He seems very upset about the 
operation. What would you say 
to comfort him? 
^ùihed etid 
doctor tell jou. 
e %hecW an 
operecbon -^r 
cc^aro.ciz 
X can jff 
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6. Mr. Jones, who is 65 years old, 
tells you excitedly about finish­
ing his college degree. What 
would you say? 
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APPENDIX E 
RATING SCALE FOR RESPONSES TO THE EMPATHY SCALE 
169 
RATING DESCRIPTION 
5 accurate empathy, clear understanding of 
the person's feelings and/or goals, 
interactive, active support by revealing 
self and own attitudes 
4 goes to slightly deeper level, understands 
person's feelings in more depth, facts and 
feelings are recognized, more interactive, 
supportive 
content-oriented, modest recognition of 
feelings, "know how you feel" type 
statements, encouragements via suggestions 
cliches, superficial response, minimal 
response to question or issue 
1 no awareness of the feelings expressed, 
wrong feelings identified — a clear miss, 
angry or disrespectful responses, "put 
downs" of the person 
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RATING EXAMPLES 
#1 That's too bad. It's hard to lose an 
animal that you've known that long. 
#5 Are you scared? I think I would be .. 
but it's a good idea. 
#2 Really? I've never caught anything 
big...just a few yellow-bellied bull-
fish in my grandma's back yard. I'd 
like to go fishing other places. 
Could I maybe go with you? 
#5 Oh, I "bet you're excited...and a bit 
nervous too. But don't worry about 
it cuz just think how much better 
you'll be able to see. 
#6 That's really great. I'm really glad 
you're still involved in learning 
new things. 
#1 Bummer. You should get another dog. 
#1 I'm sorry that happened — maybe you 
should get another dog. 
#2 That's nice Mr. Davis. How big was it? 
#4 I'm sorry grams if the music upsets 
you. We'll try to keep the noise down 
alright. 
#6 I'm happy for you. 
#3 Sorry, I've got to go. Catch you on 
the rebound. 
#4 Oh, we won't grandma. 
#5 Oh, you'll be alright. 
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RATING EXAMPLES 
1 #1 That's the breaks. 
#2 Sorry, no time for that. 
#4 This isn't your house anyways granny. 
#6 Isn't it a little late. I mean you're 
over the hill. 
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APPENDIX F 
JANIS-FIELD FEELINGS OF INADEQUACY SCALE 
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jINSTRUCTIONS: ] 
I Read the sentences below and mark an "X" in the box that best decribes ypu. 
1- How often do you worry about 
whether other people like to be 
with you? 
very 
often 
• 
fairly 
often 
• 
some­
times 
• 
once in a 
great while 
• 
practical 
never 
n 
2. How often do you feel sure of 
yourself among strangers? Q D • • • 
3- How often do you feel confident 
that someday people you know 
will look up to you and respect 
you? • • • • • 
4. How often do you feel self- -
conscious? 
• • • • • 
5. How often do you feel that you 
have handled yourself well at a 
party? • • • • • 
6. How often are you comfortable 
when starting a conversation 
with people whom you don't know? • • • • • 
7. How often are you troubled 
with snyness? 
• • • • , • 
8. When you speak in a class dis-
sussion, how often do you feel 
sure of yourself? • • D • • 
9. When you have to talk in front 
of a class or a group of people of :—i 
your own age, how often are you j | 
pleased with your performance? 
• • • • 
10. How often do you worry about how 
well you get along with-other 
people? • • • • • 
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APPENDIX G 
SELF-ESTEEM SCALE 
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INSTRUCTIONS: 
Read each statement and think about how true the statement is of you. Then 
put an X under the answer that best describes you. 
1S » • % S"' "sM % 
I like having people compliment me 
when I have done a good job. ^ ^ ^ ^ ^ ^ j 
In this example the person marked it that this is very much true for him or her. 
Now you answer the rest of the items. 
Very Usually Sometimes Rarely Never 
true true true true true 
1. It is very important to me to prove 
that I can do things well. ( ) ( ) ( ) ( ) 
2. Things in my life usually turn out well. ( ) ( ) ( ) ( ) 
3. I get upset when I do something poorly 
or clumsily. ( ) ( ) ( ) ( ) 
4. I feel I cannot win. ( ) { ) ( ) ( ) 
5. To keep feeling good about myself, I 
need to get a lot done and do it well. ( ) ( ) ( ) ( ) 
6. Deep down inside me, something tells 
me I'm just not right. ( ) ( ) ( ) ( ) 
7. I am awkward and uncomfortable with 
myself. ( ) ( ) ( ) ( ) 
8. Even though there are things I can't 
do well, I believe in myself. ( ) ( ) ( ) ( ) ( ) 
9. When I lose a game, I feel rotten. ( ) ( ) ( ) ( ) ( ) 
10. I feel good about myself. ( ) ( ) ( ) { ) ( ) 
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APPENDIX H 
SOCIAL AND PERSONAL RESPONSIBILITY SCALE 
177 
Social and Personal Responsibility Scale 
Subscales: 
1. Attitudes toward being responsible 
a. Attitudes on social welfare (items 2, 7, 11, 15) 
b. Attitudes on duty (items 1, 6, 10, 17, 20) 
2. Competence to take responsibility (items 9, 13, 16, 19) 
3. Efficacy regarding responsibility (items 3, 14, 18, 21) 
4. Performance of responsible acts (items 4, 5, 8, 12) 
Social welfare subscale focuses on the extent to which one 
feels concerned about problems and issues in the wider 
society. 
Duty subscale focuses on the extent to which one feels bound 
to personally meet social obligations. 
Competence subscale assesses the individual's judgement of 
their ability or skill to act in a responsible manner. While 
a person may have a positive attitude, responsible action 
may not be possible if they do not have the competence or 
skills required. 
Efficacy subscale focuses on the belief that taking respon­
sible action will have an impact on the social or physical 
environment. 
Performance subscale assesses the extent to which students 
perceive that they do act in responsible ways. 
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INSTRUCTIONS 
A. Look at the sample question below, but don't answer it until you have very carefully 
read the instructions below. 
Almost Some-
Always tisias 
True True 
For Me For Me 
-BUT- Other teenagers don't seem 
to worry about school grades. 
Some­ Almost 
times Always 
True True 
For Me For Me 
. • • 
I—I Some teenagers worry 
1 1 about school grades 
B. To answer these questions, there are two steps. 
1) First, decide whether YOU are more like the teenagers on the left side who worry about 
school grades ^ the teenagers on the right side who don't seem to worry about school 
grades. Don't mark anything down yet, but first decide which type of teenager is most 
like you and go to that side. 
2) Second, now that you have decided which side is most like you, decide whether that is 
almost always true for you or sometimes true for you. If it's only sometimes true, 
then put an X in the box under sometimes true, if it's almost always true for you, then 
put an A in the box under almost always true. 
C. Now continue to do the numbers below. For each number, you only check one box. 
ALMOST SQHE-
ALWAYS TIMES 
TRUE TRUE 
FOR ME FOR ME 
SOME- ALMOST 
TIMES ALWAYS 
TRUE TRUE 
FOR ME FOR ME 
1. LJ 
2.0 
3.n 
5.0 
• 
• 
• 
• 
n 
• • 
Some teenagers feel bad 
when they let people down 
who depend on them 
Some teenagers think it's 
the responsibility of the 
coimjunity to take care of 
paopls who can't tske cars 
of themselves 
Some teenagers are inter­
ested in doing something 
about school problems 
Some teenagers let others 
do most of the work in a 
group 
Some teenagers seem to 
find time to work on 
other people's problems 
Some teenagers are inter­
ested in what other stu­
dents in class have to say 
Other teenagers don't let 
-BUT- it bother them that much. 
Other teenagers think that 
-BUT- everyone should just take 
care of themselves-
• 
• 
Other teenagers fon't really i—t 
-BUT- care to get involved in school 1 1 
problems.. 
Other teenagers help in 
-BUT- a group all they can. 
Other teenagers find taking 
-BUT- cars of their own problems 
more than enough to do. 
Other teenagers don't care 
-BUT- that much about what other 
students say. 
• 
• 
• 
• 
• 
• 
• 
• 
• 
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ALMOST SOrC-
ALWAYS- TIMES 
TRUE TRUE 
FOR ME FOR ME 
«.o 
Some teenagers are inter-
ested in doing something 
about problems in the 
community 
Some teenagers carefully 
!prepa-re for community and 
school assignments 
Other teenagers are not 
that interested in working 
-BUT- problems in the 
community. 
-BUT-
Other teenagers usually 
don't prepare that much. 
SOME- ALflQST 
TIMES ALIAVS 
TRUE TRUE 
FOR ME FOR 'Al 
• • 
• • 
,a 
loQ 
11.• 
uQ 
13.0 
i«n 
iC 
i&n 
17-Û 
le.! I 
• 
Some teenagers would rather 
not present ideas in a 
group discussion 
Some teenagers let others 
I I know when they, can't keep 
' an.appointment 
• 
• 
• 
n 
Some teenagers think people 
Other teenagers feel comfort-
-BUT- able in presenting ideas in a 
group discussion. 
Other teenagers don't call 
ahead when'they can't 
make it. 
Other teenagers think people 
• 
• 
should only help people they should help people in general—, { 
know—like close friends -BUl- whether they know them person- '—' 
• 
• 
and relatives 
For some teenagers, it seems 
too difficut to keep 
comnitments 
Seme teenagers' ideas are 
almost always listened to 
in a group 
Some teenagers don't think 
they have much say about 
what happens to than 
Some teenagers don't think 
it makes much sense to help 
others unless you get paid 
for it 
Some teenagers are good 
at helping people 
Some teenagers feel 
jj obligated to carry out 
'—' tasks assigned to them 
by the group 
Some teenagers think when 
good things happen it's 
because of something they 
did 
ally or not. 
Other teenagers somehow ,—t 
-BUT- manage to keep commitments. j | 
Other teenagers have a hard ,—-
-BUT- time getting the group to pay j [ 
attention to their suggestions. 
Other teenagers think they can j—t 
-BUT- pretty much control .what will | j 
happen to their lives. 
Other teenagers think you 
should help others even if 
you don't get paid for it. 
Other teenagers don't see 
helping others as one of 
their strong points. 
Other teenagers don't 
-BUT- feel that bound by group 
decisions. 
For others, there seems to 
-BUT- reasons—it's just 
luck when things go well. 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
U 
• 
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ALMOST 
ALWAYS 
TRUE 
FOR HE 
isO 
2OQ 
SOME­
TIMES 
TRUE 
FOR ME 
• 
• 
SOME­
TIMES 
TRUE 
FOR ME 
Some teenagers prefer to 
have someone clearly lay 
out their assignments 
Some teenagers aren't that 
worried about finishing 
jobs they promised they 
would do 
Some teenagers think they 
are able to help solve 
problems in the conmunity 
-BlfT-
Other teenagers prefer to make i—i 
up their wn lists of things | 1 
to do. 
Other teenagers would feel 
-BUT- really bad about it. • 
-Birr-
Other teenagers don't think 
they can do anything about 
them because a few powerful 
people decide everything. 
ALMOST 
ALWAYS 
TRUE 
FOR K£ 
• 
• 
• • 
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SEMANTIC DIFFERENTIAL 
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INSTRUCTIONS; 
The purpose of this questionnaire is to measure the meaning which an idea or a kind 
of person has for you by having you rate it by a series of descriptive words. Please 
make your judgments on the basis of what the kind of person or idea means to you. 
Do not worry or puzzle over individual terms. It is your first impressions, your . 
inmediate responses, that are wanted. On the other hand, please do not be careless, 
because we do want your true impressions. 
Here is how you are to mark this questionnaire. There are seven positions between 
each pair of words. If you feel thê kind of person or idea is very closely related 
to one end of the scale, place your check mark next to that word 
(e.g. Hot: X = • • • : : :Cold. If you feel the idea or person 
is closely related to one end of the scale (but not extremely), place your check 
mark as follows: Hot: : X : : : : : :Cold. If the idea or 
person seems only slightly related to one side as opposed to the other (but not 
really neutral) place your check mark as follows: Hot: : : % : : : : :Col'd. 
OLD PEOPLE 
1. Friendlv : : ; : ; : : : Unfriendly 
z. Powerless : : : : : : : : Powerful 
3. Boring ; : : : : : : : Interesting 
4. Confident : : : : : : : : Insecure 
5. Honest ; : : : : : ; : Dishonest 
6. Chanatna : : : : : ; : : Settled 
7. Selfish : : : : : ; ; : Generous 
6. Active ; : : : : : : : Passive 
9. Smart : : : : : : : : Dumb 
10. Trustful : : ; ; : : : : Distrustful 
11. Comoetent : : : : ; ; : : Incompetent 
12. Stubborn : : : : : : : : Flexible 
13. Happy : ; : ; : Sad 
14. Serious : : : : : ; : ; Fun-loving 
15. Old-fashioned ; : : ; : : : : Modern 
16. Productive : ; : : : : : : Unproductive 
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APPENDIX J 
ATTITUDES TOWARD OLD PEOPLE SCALE 
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INSTRUCTIONS : 
Read the statements below and circle the answer that best 
expresses your opinion. 
1. Most old people get set in their ways and are unable to 
change. 
2. Most old people would prefer to continue working just as 
long as they possibly can rather that be dependent on 
anybody. 
3. Most old people respect other people's privacy and give 
advice only when asked. 
4. In general most old people are pretty much alike. 
5. Old people have too much power in business and politics. 
5. Old people hardly ever complain about the behavior of 
teenagers. 
7. Most old people bore others by always talking about the 
"good old days." 
8. When you think about it, old people have the same faults 
as anybody else. 
9. Most old people are irritable, grouchy, and unpleasant. 
10. Most old people would prefer to quit work as soon as 
they can get their pensions or have their children 
support them. 
11. It's hard to figure out what makes old people tick. 
12. Most old people should be more concerned with their 
personal appearance; they are too sloppy. 
13. It is foolish to claim that you are wiser when you get 
older. 
14. Most old people are very relaxing to be with. 
15. Most old people are constantly complaining about the 
behavior of teenagers. 
16. Most old people are too nosey and are always giving 
advice. 
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17. In general, most old people are very different from one 
another. 
18. Most old people are as easy to understand as younger 
people. 
19. Most old people are cheerful, agreeable, and good-
natured. 
20. Most old people are capable of new adjustments when the 
situation demands it. 
21. Most old people are quite clean and neat in their 
personal appearance. 
22. If old people expect to be liked, their first step is 
to get rid of their irritating faults. 
23. Most old people make me uncomfortable. 
24. People grow wiser as they get older. 
25. Old people have too little power in business and 
politics. 
26. It is interesting to hear old people talk about their 
past experiences. 
Note. Response categories were: Strongly Agree, Agree, 
Slightly Agree, Slightly Disagree, Disagree, 
Strongly Disagree. 
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NEEDS AND CONCERNS OF THE ELDERLY 
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INSTRUCTIONS : 
Read the statements below and circle the answer that best 
describes your opinion. 
1. Costs of utilities (heating your house, electricity) 
should be lowered for older people and the cost based 
upon their ability to pay. 
2. Older persons should be housed separately from the rest 
of the community. 
3. Many people who are in nursing homes could be living 
on their own with a little help. 
4. The elderly can take care of themselves and do not need 
other people telling the government what they want or 
need. 
5. People over the age of 65 should pay taxes on their 
houses and property like everyone else. 
5. Anyone over the age of 65 should be able to have a 
yearly medical check-up without cost. 
7. The older person gets too many benefits from the 
government. 
8. Special training programs are needed for people who work 
with older persons. 
9. There is a need for a program providing group meals for 
older people who don't get enough to eat. 
10. Older people should not be able to ride the bus for 
free or at a lower cost. 
Note. Response categories were: Strongly Agree, Agree, 
Slightly Agree, Slightly Disagree, Disagree, 
Strongly Disagree. 
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BIOGRAPHICAL QUESTIONNAIRE FOR THE ELDERLY 
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INSTRUCTIONS: Please check the item that applies to you for each of these questions. 
1. SEX; Male 2. RESIDENCE: House 3. AGE: 55-60 
Female Apartment 61-65 
65-70 
71-75 
76-30 
over 80 
4. MARITAL Married 5. ETHNIC White 
STATUS: Single GROUP: Black 
Widowed Asian American 
Divorced Native American 
INSTRUCTIONS: Please answer each question below. 
6. Occupation, or if retired, former occupation: 
7. Number of children: 
8. Number of grandchildren: 
9. Number of great-grandchildren: 
10. How many of your children, grandchildren, or great-grandchildren are between the 
ages of 12 and 18? 
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PRIOR CONTACT WITH ADOLESCENTS 
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INSTRUCTIONS: Please check the item that applies to you for each question. 
1. How frequently do you have contact (visits, phone calls) with one or more 
of your children? 
Several times a week Several times a year 
Once a week Less than twice a year 
One or two times a month No children 
2. How frequently do you have contact (visits, phone calls) with one or more of 
your grandchildren? 
Several times a week Several times a year 
Once a week Less than twice a year 
One or two times a month No Grandchildren 
3. Except for your children or grandchildren, how frequently do you have contact (visits, 
phone calls) with young adults (12 to 18 year olds) ? 
Several times a week Several times a year 
Once a week Less than twice a year 
One or two times a month 
4. Except for your children, grandchildren, and great-grandchildren, the young adult 
(12 to 13 year olds) you see most frequently is a: 
Neighbor 
Relative other than children 
or grandchildren 
Customer or fellow worker at place 
where I work 
member of my church 
Other (list it here: 
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LIFE SATISFACTION AND MORALE QUESTIONNAIRE 
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Life Satisfaction and Morale Questionnaire Subscales 
Life Satisfaction Index-A 
Mood Tone items 1, 6, 11, 16, 20, 23 
Zest for Life items 2, 5, 10, 14, 18, 24 
Congruence items 3, 9, 15 
Others items 7, 12, 22 
Philadelphia Geriatric Center Morale Scale 
Agitation items 4, 8, 13, 17, 19, 21 
194 
INSTRUCTIONS: Here are some statements about life in general that people feel differently 
about. Read each statement and circle the answer that best expresses your 
opinion. If you agree with the statement circle the "A" and if you disagree 
with it circle the "D". If you are not sure one way or the other, circle 
the 
AGREE 
1. These are the best years of my life. A 
2. I expect some interesting and pleasant things to happen 
in the future. A 
3. I would not change my past life even if I could. A 
4. I sometimes worry so much I can't sleep. A 
5. I have made plans for things I'll be doing a month or 
year from now. A 
6. Compared to other people, I get down in the dumps too often. A 
7. In spite of what people say, the lot of the average man 
is getting worse, not better. A 
8. I get upset easily. A 
9. I've gotten pretty much what I expected out of life. A 
10. Compared to other people my age, I make a good appearance. A 
11. I am just as happy as when I was younger. A 
12. I have gotten more of the breaks in life than most 
people I know. A 
13. I get mad more than I used to. A 
14. I feel old and somewhat tired. A 
15. As I look back on my life, I am fairly well satisfied. A 
15. This is the dreariest time of my life. A 
17. Little things bother me more this year. A 
18. As I grow older, things seem better than I thought they 
they would be. A 
19. I am afraid of a lot of things. A 
20. My life could be happier than it is now. A 
21. I take things hard. A 
22. When I think back over ray life, I didn't get most of the 
important things I wanted. A 
23. Most of the things I do are boring or monotonous. A 
24. The things I do are as interesting to me as they ever were. A 
DISAGREE 
D 
D 
D 
D 
D 
0 
D 
D 
D 
D 
D 
D 
D 
D 
D 
0 
D 
D 
D 
D 
0 
9 
? 
7 
7 
•> 
7 
7 
7 
7 
? 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
195 
APPENDIX 0 
RELATIONSHIP INVENTORY 
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INSTRUCTIONS: Read the sentences below and circle the answer that best describes 
your relationship with the older person you interviewed for your 
class project. 
STRONGLY 
AGREE AGREE 
DIS­
AGREE 
1. I liked this person. SA A D 
2. We had fun together. SA A D 
3. I was respected and trusted by this person. SA A D 
4. We talked about everyday things like SA A D 
STRONGLY 
DISAGREE 
SO 
SD 
SD 
SD 
the news, sports, weather, etc. 
5. I did not feel comfortable with this person. SA A D SD 
6. We talked about personal things in our lives. SA A D SD 
7. I looked forward to our visits. SA A D SD 
8. We did lots of different things together. SA A D SD 
9. I did not talk about my future goals or plans. SA A D SD 
10. I would like to see this person again. SA A D SD 
11. List two things you liked about visiting and interviewing this person. 
12. List two things you did not like about visiting and interviewing this person. 
197 
APPENDIX P 
PROGRAM EVALUATION QUESTIONNAIRE FOR ADOLESCENTS 
1 .  
2 .  
3. 
4. 
5. 
5. 
7. 
8 .  
9. 
10. 
11 
12 
13 
14 
15 
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1. What is your overall rating of this class as a learning experience? 
Excellent Good Poor Terrible 
2. What did you like about the course? 
3. What did you not 11ke about the course? 
INSTRUCTIONS: The following list describes some features of anoral history 
experience. Please describe your particular experience by circling 
the appropriate number from 1 to 5. 
Never 
Had adult responsibilities. 
Had challenging tasks. 
Made important decisions. 
Discussed my experiences with teachers. 
Discussed my experiences with friends. 
My ideas were ignored. 
What I did was interesting. 
Did things myself instead of watching others. 
Given enough training to do my work. 
I was given clear directions. 
Had freedom to develop and use my own ideas. 
Discussed c./ experiences with my family. 
Had freedom to explore my own interests. 
I never got help when I needed it. 
Has appreciated when I did a good job. 
Once in a 
great while 
Some­
times 
Fairly 
often 
Very 
often 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 . 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 '4 5 
199 
APPENDIX Q 
PROGRAM EVALUATION QUESTIONNAIRE FOR THE ELDERLY 
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INSTRUCTIONS: Please respond to the questions below. The 
previous questionnaire asked for your coiiiments 
and evaluation of hov; you and the teenagers 
got along together. The following questions 
ask you to comment, in general, on being a 
participant in the program. 
1. What did you like about being involved in this program? 
2. What did you not like about being involved in this program? 
3. If you had the opportunity, would you be willing to 
participate in a similar project in the future? Please 
give the reasons for your choice. 
4. What could be changed to make the program better? What 
would you like to remain the same? 
201 
APPENDIX R 
TEACHER'S EVALUATION RATINGS SCALES 
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NAME OF STUDENT; 
FINAL GRADE FOR COURSE: 
1. Number of contact hours with senior citizens : 
2. Number of community contact experiences: 
3. PROJECT: 
Quality of presentation: A 
Quality of information: A 
B 
B 
C 
C 
D 
D 
very 
excellent good average poor poor 
F 
F 
4. ASSIGNMENTS 
Quality: B 
Done on time: 
always sometimes never 
A B C D F 
5. JOURNAL personal, 
reflective 
B 
brief and "just 
an assignment" 
6. CLASS PARTICIPATION 
Attendance: 
Active: 
Self-motivation: 
excellent good average poor 
B 
listens, asks 
questions 
A B 
functions alone 
A B 
civcj-ciyc 
c 
sleeps, doesn't 
:en 
F 
constant 
satisfactory supervision 
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VERBAL INSTRUCTIONS TO THE ADOLESCENTS 
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Prior to completing any of the instruments the adolescents 
were informed of the following information: 
1. No names or identifying information are to be put on the 
questionnaire. 
2. Their responses are anonymous with the "Secret Code" 
serving only as a means to match up this questionnaire 
with one they will complete later at the end of the 
program. 
3. The purpose of the study is to evaluate the project's 
impact and not them as individuals. 
4. The information will help us to know what is good about 
the program and what should be changed to make it even 
better. 
5. Questions may be asked at any time regarding a certain 
questionnaire or the purpose of the evaluation. 
6. Participation is voluntary but we hope they will help us 
in evaluating the program by completing the measures. 
7. A decision not to participate in the evaluation project 
may be made at anytime without affecting their ability 
to work in the program. 
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"SECRET CODE" INSTRUCTIONS 
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INSTRUCTIONS FOR SECRET CODE NUMBER: 
Your responses will be held in strictest confidence. To make 
sure that no one knows who filled out this questionnaire and 
to be able to match your answers to another questionnaire you 
will take later, we want you to use the following secret code: 
1) Write your birthdate in numbers in the space below. For 
example, if you were born on May 9, 1952, you would write: 
0 5 / 0 9 / 5 2 
month day year 
month day year 
2) Write your initials in the boxes below: 
First letter of your first name: 
First letter of your last name: 
3) Write the name of your school below: 
4) Today's Date: _ ^  / / 
montïï day year 
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LETTERS SENT TO THE ELDERLY PARTICIPANTS 
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Dear 
We are very happy that you have agreed to participate in the Oral 
History Project at Southwest High School. It will be very helpful to 
the teenagers that are involved and they will be able to learn much 
from your experience and knowledge. We also hope that it will be a 
pleasant and good experience for you. 
We would like you to fill out the questionnaire that is enclosed. 
It is part of an evaluation of our program that includes the teenagers 
and adults, such as yourself, who are involved in the program. Here 
is some information about the questionnaire. 
1. How much time will it take? About 10 to 15 minutes. 
2. What will the information be used for? It will let us know how people 
feel about the program and what we can do to make the program better. 
3. Do I have to do this to be involved in the program? No, but we hope 
you will help us out by taking a few minutes to complete the questionnaire. 
It would be very helpful to us. 
4. How many times will I do this? Two times. Once now and again at the 
at the end of the program. It will only take 10 to 15 minutes of your time. 
5. Do I need to sign my name anywhere? No. Your answers are to be anonymous. 
This is an evaluation of the program and not of you as an individual. 
6. Where do I send the completed questionnaire? Place it in the enclosed 
envelope which is already addressed and stamped, then just mail it. 
7. What if I have more questions? Please give us a call at 920-1965. 
Thank you for helping us; we appreciate your time and effort! 
Sincerely, 
Sylvia Ashley Cameron 
Evaluation Project Coordinator 
Tom Braun 
Director, Oral History Project 
Southwest High School 
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Dear 
We are very happy that you were able to participate in the Oral 
History Project at Southwest High School. It provided a good learning 
experience for the teenagers involved in our program. We also hope it 
was a worthwhile and pleasant experience for you. 
We would like you to fill out the questionnaire that is enclosed. 
It is the last questionnaire that we will be sending to you. We hope 
you will help us out by taking 10 to 15 minutes to complete it. We 
are very interested in receiving your comments and suggestions on how 
we can improve or change our program. An envelope is provided for 
mailing the questionnaire back to us. 
Thank you for helping us; we appreciate your time and effort! 
Sincerely, 
Sylvia Ashley Cbmeron 
Evaluation Project Coordinator 
Tom Braun 
Director, Oral History Project 
Southwest High School 
/ 
